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Abstract 

Research suggests that music has a significant effect on eating behaviour. However, few 

studies have explored why the music-mealtime relationship occurs and few have investigated 

this relationship on a qualitative level in the undergraduate population. The present study 

utilised a mixed methods design to explore music-mealtime situations. An initial survey was 

administered via social media to determine trends in eating behaviour and music listening 

habits in the undergraduate population (N=187). Subjective-Evidence Based Ethnography 

(SEBE) was then used to explore the individual experiences of self-selected participants from 

the survey (N=5). Analysis of the survey data indicated that the majority of participants 

tended to listen to music while snacking, and few participants listened to music during 

breakfast. Responses for lunch and dinner were more varied. Thematic analysis of SEBE 

replay interviews suggested that the student experience of the music-mealtime situation is 

characterised by practicalities of the student lifestyle, socioemotional interactions and 

musical awareness. This study provides support for the use of a qualitative approach to 

exploring individual differences in music listening habits, and has practical implications for 

the current understanding of student wellbeing. 
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How Do Students Experience Music At Mealtime? A Mixed Methods Study 

 

Music is used in a variety of situations to affect behaviour and emotional processing. Music 

can be used to reflect and enhance social identity (North & Hargreaves, 1999), to self-

regulate and manage mood (DeNora, 2000; Sloboda, 1999), to structure commercial 

interactions (DeNora, 2000) and to aid recollection in those who may struggle to recognise 

the faces of their own grandchildren (Matthews, 2015). The power of music, both mentally 

and physically, has been evidenced by a diverse body of research. This research has explored 

music use in a wide variety of therapeutic and everyday contexts.  

A familiar example of everyday music use is provided by restaurants. Eating 

establishments deliberately employ music to manipulate the consumer’s soundscape. From a 

commercial perspective, this takes advantage of music’s instinctual link to human emotion in 

order to manipulate consumer behaviour; North and Hargreaves (1998) found that music 

genre affected student perceptions of a cafeteria, and Wilson (2003) found that the genre also 

had some effect on the spending habits of the consumer. However it is unclear why music has 

such an effect in this area. Why do individuals spend less time eating in certain contexts than 

others, and why does music affect this? 

 

Atmosphere and Eating Behaviour 

The effect of atmosphere on eating behaviour is a notable area of research in experimental 

psychology. Milliman (1986) proposed that atmosphere would have a significant effect on 

consumer perceptions of the environment and subsequent behaviours. He suggested that 

atmosphere was comprised of elements such as lighting, brightness, temperature, volume, 

pitch and other aesthetic qualities.  

Wansink (2004) found evidence to suggest that such environmental factors (i.e: 

lighting, plate shape, presence of others and music) can influence eating behaviour. 
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Wansink’s (2004) review of the literature in this area highlighted that individuals may eat less 

in the presence of unfamiliar people (as a consequence of feeling self-conscious), larger 

plates can lead to overeating, dimmed lighting affects eating duration, due to its comforting 

effect, and music can have a large impact on meal duration and consumption, although the 

observed effect varies according to the consumer’s music preference and the volume and 

speed of the music. 

Wansink (2004) argued that these environmental factors are able to influence eating 

behaviour through the implicit suggestion of consumption norms. This has considerable 

financial implications for food establishments that employ background music, and further 

social implications for diners. Lock, Brindal, Hendrie and Cox (2016), for example, 

suggested that the environmental variable of music may act to reduce an individual’s 

awareness of consumption, leading them to overeat, although the researchers emphasised that 

further evidence was needed to confirm the specificity of effects in this area.  

 Stroebele and De Castro (2006) provide further empirical support for the influence of 

environmental factors (i.e: meal location, time of day, number of people present during a 

meal, music etc.) on eating behaviour. Their findings suggested that music had some effect 

on consumer eating behaviour, but that this was largely associated with the presence of these 

other factors. 

However, Stroebele and De Castro (2006) utilised a student sample to explore this 

area of study, similarly to other researchers investigating the area (e.g: Kaiser, Silberberger, 

Hilzendegen & Stroebele-Benschop, 2016). In contrast, Lock et al (2016) actively took 

measures to exclude participants who lived in student residences and argued that this was due 

to the unique circumstance that an institutional residence placed those individuals in. Despite 

utilising student samples to investigate the relationship between the environmental variable of 

music and eating behaviour, neither Stroebele and De Castro (2006) or Kaiser et al (2016) 

acknowledge the microcosm of eating behaviour that is specific to students, or how this 
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varies in comparison to the general population that the results are subsequently generalised 

to. 

 The findings of Wansink and Van Ittersum (2012) also suggest that the circumstances 

of the individual are a important matter of consideration in this area. Wansink and Van 

Ittersum (2012) conducted an empirical investigation into the effects of atmospheric cues on 

consumer eating behaviour. This field study operationalised environmental cues by 

modifying a fast food restaurant to have 2 separate dining areas (Wansink & Van Ittersum, 

2012). A fine dining area was created, soundproofed and separated from the usual fast food 

environment of the establishment and participant eating behaviour was measured by 

confederate diners, calculation of food calories and a self-report measure of food quality. The 

researchers hypothesised that the relaxing combination of dim lighting and quiet music 

(instrumental jazz ballads) would encourage participants to eat more for longer periods of 

time, but instead found that those subjected to the opposite atmospheric variables (bright 

lights and loud music) in the fast food condition ate faster, and therefore consumed more food 

than those in the fine dining condition (Wansink & Van Ittersum, 2012).  

Although Wansink and Van Ittersum (2012) made attempts to control and construct 

the environment surrounding participants (e.g: the soundproofing of the fine dining area), it is 

important to note that they could not control the extraneous variables of the regular patrons’ 

expectations of the establishment and correlating behaviour. This might have had a 

significant impact on the study results, as patrons who regularly attend a fast food 

establishment may feel more comfortable in the fast food environment as opposed to the fine 

dining room that was created for the experiment. Therefore, the expectations of the individual 

will have a significant impact on how they interact with their environment. 

 In addition to this criticism, it is difficult to determine which specific aspects of the 

environment contributed to changes in eating behaviour, as “atmosphere” itself consists of 

numerous variables (Milliman, 1986). Therefore, future research should investigate which 
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variables are most important and what the effects of different variables on eating behaviour 

are, independent of one another (Lock et al, 2016; Mamalaki, Zachari, Karfopoulo, Zervas & 

Yannakoulia, 2017).  

The present study aims to address the aforementioned issues of considering individual 

perception and the variety of variable that form atmosphere in tandem by analysing the 

variable of music presence through an initial survey, and exploring the participant 

experiences of the music-mealtime environment in more depth through a follow-up interview. 

This mixed method approach will enable the researcher to address the presence of music at 

mealtime as an environmental variable in the undergraduate population on both a micro and 

macro level (Urbain, 2015). 

 

Music at Mealtime 

 Milliman (1986) noted that some of the environmental variables which atmosphere is 

comprised of are easier to experimentally manipulate than others, and consequently chose to 

examine the effect of music on eating behaviour. Milliman (1986) manipulated music tempo 

in a restaurant environment, using a combination of student observers and data from the 

restaurant information system to determine the amount of time that individuals spent in the 

establishment, alongside observations of their overall eating behaviour. Milliman (1986) 

found that, when controlling for music volume and other environmental factors such as 

employee assignments, tempo didn’t affect the amount that restaurant patrons ate. However, 

the slow tempo condition was found to have a significant influence on the length of time that 

patrons spent eating, the amount of money that they spent and the amount of alcoholic drinks 

that they ordered (Milliman, 1986). This suggests that the musical parameter of tempo 

contributes to eating behaviour patterns. 

The effect of tempo on eating behaviour was also found to be significant by Roballey 

et al (1985). However, they found that there was a significant positive correlation between 
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bites per minute and music tempo, in contradiction to Milliman’s (1986) findings. Despite the 

fact that participants did not appear to be aware of the music, its mere presence was found to 

affect eating behaviour (Roballey et al, 1985).  

Further empirical support for the conclusion that music affects eating behaviour 

comes from Stroebele and De Castro (2006), who found that background music was related 

to increased energy intake, and Lock et al (2016), who successfully replicated the findings of 

Stroebele and De Castro (2006). However, research findings concerning which musical 

parameters are responsible for such effects, and how the effects manifest in terms of eating 

behaviour, generally appear to be inconclusive (e.g: Milliman, 1986).  

The contrasting results in the area of music tempo effects are further illustrated by 

Caldwell and Hibbert’s (2002) more recent field experiment, conducted to provide a more up 

to date view of music-mealtime behaviour. The study examined music tempo and music 

preference, and utilised Milliman’s (1986) tempo criteria (the tempos chosen for the study 

were based on a pretest of the restaurant patrons and were found to have a significant relation 

to aspects of listener demographics, although Milliman (1986) fails to elaborate on this 

particular relationship) in its design. Although Caldwell and Hibbert (2002) found genre 

preference accurately explaining dining duration instead; additionally, neither preference nor 

tempo significantly affected the participant’s perception of dining duration. Therefore, a 

preference towards certain genres may also have an effect on a participant’s perception of 

mealtime.  

One reason why these results differ from Milliman’s (1986) findings may be because 

of the different data collection methods employed. Caldwell and Hibbert (2002) used 

observation and questionnaires to determine patron’s perceptions of enjoyment, behavioural 

intention and time spent dining (observers noted down the time that the participants were 

seated, when they left the table and the amount that they had spent on the meal). The use of 
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observers to note down important times may have made such measurements less accurate 

than that of Milliman’s (1986) information system-based approach.  

However, this does not mean that Caldwell and Hibbert’s (2002) findings should be 

completely disregarded. The study suggests that the effects of music on mealtime are more 

complex than was previously realised; for instance, the restaurant encounter outcomes (dining 

enjoyment, intention to return, intention to recommend, etc.) bore a significant statistical 

relation to the musical preference of the listener (Caldwell & Hibbert, 2002). Therefore, it is 

clear that the parameter of music tempo does not act alone in influencing mealtime 

behaviour, which may provide a further explanation for the mixed findings in this area of 

research.  

A further musical parameter whose effects have been investigated in mealtime 

contexts is that of volume, or intensity. A further finding of Wansink and Van Ittersum’s 

(2012), investigation into atmospheric cues at mealtime, was that participants exposed to loud 

music ate faster, although it is uncertain whether volume alone resulted in this outcome due 

to the combination of environmental variables present in the field study.  

Mamalaki et al (2017) studied the relationship between food intake and music 

intensity in more depth, using a randomized crossover design to investigate the effects of 

music intensity on variables such as eating speed, meal duration and energy intake. The 

study’s rigorous measurements found no significant differences in these measures based on 

music intensity. However, Mamalaki et al (2017) did recognise that these measurements 

could have been affected by the lab setting that they were taken in. They suggested that 

additional environmental factors would also impact energy intake in more naturalistic, social 

settings. 

In contrast, Stroebele and De Castro (2006) found that the presence of music did 

influence food intake in naturally occurring music-mealtime situations for college students, 

although no differences were found based on the intensity or tempo of the music. One reason 
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for these contrasting results might be due to the method of study; students were asked to keep 

a diet diary for a week and to record the details of environmental factors surrounding them in 

addition to food intake. 

 This difference in findings could also be explained by the social facilitation effect. 

Stroebele and De Castro (2006) noted, similarly to Mamalaki et al (2017), that the social 

facilitation effect, whereby the presence of others affects the behavior of the individual, may 

also interact with and affect the music-mealtime relationship. Stroebele and De Castro (2006) 

determined that variables of music, meal duration and the number of other people present 

were intercorrelated, but did not examine this further. 

As demonstrated, a variety of research has examined the effects of the music-

mealtime relationship on consumers according to different musical parameters such as tempo 

and volume (Caldwell & Hibbert, 2002; Mamalaki et al, 2017; Milliman, 1986; Roballey et 

al, 1985). However, the research in this area contains mixed findings as to the relationship 

between musical parameters and eating behaviour, as well as the effect of music’s presence 

alone on eating behaviour.  

The present study aims to address these issues through its mixed methods approach 

towards data collection. An initial survey will obtain quantitative measurements from a large 

sample of participants to determine participant perceptions of their music-mealtime behaviour 

and the qualitative data collection will use subjective evidence-based ethnography (Lahlou, 

2011) to explore music-mealtime behaviour as it occurs in a more natural setting.  

Subjective evidence-based ethnography (SEBE) is a technique designed to examine 

an individual’s experience within a specific situational context (Lahlou, Le Bellu & Boesen-

Mariani, 2015). Participants digitally record a number of specific experiences from a first 

person perspective; this is typically achieved using glasses which contain small video 

recording devices (subcams); and then the participant reconvenes with the researcher to 

engage in a replay interview (Lahlou et al, 2015). During the replay interview, the participant 
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reviews the video footage in conjunction with the researcher and comments on the reasoning 

behind their actions (Lahlou et al, 2015). An emphasis is placed on the collaborative 

approach between the researcher and participant to enable an accurate understanding of how 

the participant conceptualises and interprets the studied situation (Lahlou, 2011).  

The immersive nature of the replay interview allows participants to resituate 

themselves in the context of the experience and consequently gives researchers access to a 

more accurate, vivid account of an experience that participants may typically be unaware of 

(Glăveanu & Lahlou, 2012). This ethnographic approach is particularly useful for studying 

how participants engage in everyday tasks; it has been used in occupational psychology to 

understand how experts in a certain field undertake daily tasks and has led to the creation of 

training videos as a result (Lahlou et al, 2015). 

In the case of the present study, the SEBE methodology will enable the researcher to 

access a vivid account of the music-mealtime experience. This approach is particularly useful 

for this area as people often report not consciously attending to background music (Roballey 

et al, 1985). The use of the SEBE approach will bring the influence of music to a conscious 

level of awareness in addition to capturing the natural setting of the music-mealtime situation.  

This awareness will grant the researcher with the opportunity to explore how 

participants experience a variety of environmental variables, such as social and physical 

aspects of eating behaviour, in conjunction with music, which will provide a more realistic 

understanding of the complexity demonstrated in this area. The present study adopts a less 

reductionist approach towards the exploration of music use through a comprehensive 

examination of the participant’s perspective, which will allow the individual’s insights into 

the music-mealtime situation to be recognised by the researcher (Lahlou et al, 2015). 

 

The Mealtime Experience 
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Music has been shown to affect how participants experience meals in a variety of 

different ways. Bronner, Frieler, Bruhn, Rainer and Piper (2012), for instance, found that 

participants were able to recognise different food flavours through specially designed 

auditory stimuli, although visual associations were also important. Similarly, Crisinel et al 

(2012) found that soundtracks could be designed to manipulate a participant’s experience of 

toffee sample tasting; a “bitter” soundtrack produced more “bitter” ratings than a “sweet” 

soundtrack. The researchers concluded that these results demonstrated the crossmodal 

influence of music on eating behaviour, although it is worth nothing that Crisinel et al (2012) 

had a very small sample size (20 participants) so these conclusions should be treated with 

caution. 

 Spence’s (2012) review of research in the area also determined that a consumer’s 

mealtime experience can be unconsciously influenced by sounds in the environment; some 

studies suggest that these effects can be extended to drinking behaviour; North (2012) found 

that participants’ perceived wine tastes in conjunction with musical connotations, for 

example. 

However, an issue with current research in the area of music-mealtime situations is 

that the majority of studies use quantitative methodologies and are therefore limited in their 

insight as to how music affects the individual experience of the situation; few researchers 

appear to have specifically studied the music-mealtime relationship in a more casual, 

everyday setting. North and Hargreaves (1996) argue that researchers must take the 

situational circumstances of music listening into account when exploring participant 

behaviours, but few studies appear to do this in the case of eating behaviour. 

One exception to this is the work of DeNora (2000), who used casual interviews to 

explore participants’ reasoning behind music use. DeNora (2000) proposed that individuals 

use music for a variety of purposes, including mood regulation and structuring daily 

activities; one participant used music as an aid while cooking, for example. DeNora (2000) 
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also suggested that music can be used to articulate the culture of the individual. This raises 

the question of how music interrelates with other symbols of culture, such as food. However, 

DeNora’s (2000) qualitative investigations focused on the individual’s experience and use of 

music alone, rather than in conjunction with eating behaviour and eating routines.  

In addition to this criticism, although research has explored the experimental effects 

of how music affects mealtime behaviour, few studies appear to have investigated the reason 

why music co-occurs with casual eating behaviour in the first place, tending to open with an 

anecdotal assumption for the reasons behind it or avoiding the topic altogether (e.g: Kaiser et 

al, 2016; Mamalaki et al, 2017; Stroebele & De Castro, 2006). Perhaps one reason for this is 

the difficulty of studying a habitual routine that participants do not consciously attend to 

(Roballey et al, 1985; Spence, 2012;).  

The present study aims to address these methodological and conceptual issues through 

the utilisation of SEBE methodology, which will provide insights into the participant 

experience. The present study is designed to specifically focus on music-mealtime situations 

in order to provide a realistic understanding of the complexity of individual behaviour in this 

area.  

In addition, the first section of the present study will address the question of how and 

why music-mealtime situations occur through administering a survey. The survey will 

determine trends in the undergraduate population and will investigate what type of mealtime 

situations music is consciously used for, why music is utilised in those situations, and how 

frequently this behaviour occurs. 

Design 

A mixed methods design was used to investigate music-mealtime behaviour. Study 1 used a 

quantitative survey method to collect data, as this enabled relatively straightforward access to 

observing the trends within a diverse body of participants (Gosling, Vazire, Srivastava & 
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John, 2004). Study 2 used a qualitative subjective evidence-based ethnography (SEBE) 

technique to draw out individual participant insights (Lahlou, 2011).  

The quantitative data collected from the undergraduate sample was used to determine 

general music-mealtime trends in the undergraduate population, including the frequency of 

eating while listening to music, eating habits, and music listening habits. The resulting data 

was then used to inform and design the qualitative interview questions and the practicalities 

of visual data collection in study 2. For example, study 1 provided some foresight into how 

many consent forms individual participants should be provided with (based on the average 

number of people that the participant typically ate with), how much visual/audio data would 

be recorded by the participant (based on how much time the participant indicated they spend 

eating different meals) and more generally determined how the studied behaviour occurs (i.e: 

when and where). Study 1 also provided some foresight into participants’ music-mealtime 

behaviour and preferences in preparation for study 2. 

Study 2 used SEBE to examine individual participant experiences of music-mealtime 

situations. The SEBE technique involved participants filming 2 music-mealtime situations. 

The researcher then clipped the resulting footage according to the length of the video and 

sections of interest, and conducted a replay interview which explored the thought processes 

behind the actions undertaken in the video footage (Lahlou, 2011).  

 

 

Study 1 

Method 

Participants 

Undergraduate participants were recruited through the sharing of the survey link on 

social media, the Student Room website and Survey Tandem (a website where individuals 

can take part in other surveys in order to activate their own survey link for eligible 
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participants to respond to). The survey link remained active from the 18th of December 2017 

to the 2nd of February 2018. 187 participants consented to take part. The mean age of 

participants was 21.34 (SD = 2.94). 43 participants identified as male and 141 identified as 

female. 

 

Materials 

 Due to the lack of pre-existing materials in this area of research, an online survey was 

created using Qualtrics. The survey was designed to determine the broad trends of eating 

behaviour, listening habits and the frequency of the behaviours co-occurring in the 

undergraduate sample.  

The survey consisted of 29 questions which asked about demographic information 

(age and gender), music listening habits, eating habits, social habits in relation to eating 

situations, as social modelling has been shown to have a significant impact on eating 

behaviour, and the co-occurrence of music listening and eating behaviour, henceforth referred 

to as music-mealtime behaviour. The question types varied and were a mix of open ended 

questions (e.g: Why did you decide to play the music?), closed questions (e.g: Are there any 

other eating situations where you listen to music which have not already been mentioned?) 

and multiple choice questions which asked participants to rate the frequency of their 

behaviour (e.g: On average, how many times do you cook for yourself in a week?). Please see 

appendix A for the full survey script.  

The survey asked after social habits (e.g: On average, how many people (friends, 

family etc.) do you spend time with during an eating situation?) due to the potential influence 

of the social facilitation effect and social modelling on the study findings (Cruwys, 

Bevelander & Hermans, 2015; Stroebele & de Castro, 2006). The number of other people 

present, as indicated in the survey, would also provide a general indication of how many 

filming consent forms to give to the participant.  
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The survey also asked participants what their preferred method of listening to music 

was. Although different modes of music transmission have been shown to have no effect on 

music-mealtime behaviour (Kaiser et al, 2016), the method that participants typically utilise 

to listen to music would have practical implications for the video recording of specific music-

mealtime situations in study 2. 

The participants were allowed to skip questions if they so chose, but the demographic 

questions and questions whose answers depended on responses to prior questions were 

mandatory. 

 

 

 

Procedure 

Participants were asked to complete the survey in their own time. The initial section 

of the survey consisted of an information form detailing what the experiment would involve, 

how the participant’s data would be used, and what to do if there was a problem during the 

experiment. It outlined why the participant had been invited to take part and informed them 

of their right to withdraw at any point during the study. This was followed by a consent form 

(see appendix A). It was estimated that the survey would take approximately 7 minutes to 

complete. 

Participants were debriefed at the end of the survey (see appendix A). Participants 

were also asked to provide their email address if they were willing to take part in further 

research and met the criteria for doing so. The criteria for taking part in study 2 was that the 

participant would have to be located near to or be able to travel to Keele and would have to 

be able to see well enough to eat (the latter criterion later became irrelevant as technical 

difficulties forced a change of plan for the video recording part of data collection in study 2).  
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Results 

Prior to analysis, the data was prepared by excluding partial survey responses and the 

responses of 4 participants who were underage. Taking these exclusions into account, the 

responses of 187 students were descriptively analysed according to the percentage responses 

measured through Qualtrics. 

 

Music Listening Behaviour 

Participants were asked about their present musical activity in terms of playing a musical 

instrument and participating in musical activities and whether they were in control of the 

music that they listened to. Participants generally appeared to have taken part in instrumental 

activities but the split between those who presently indicated taking part in such activity 

suggested that this did not continue for all. In addition, the majority of participants appeared 

to be in control of the music that they listened to. The percentage responses to these questions 

are depicted in table 1. 

 

 Table 1. Participant responses to musical activity questions. 

Question type Question Percentage responses N 

Optional, one 

choice 

question 

Have you played/do 

you currently play a 

musical instrument? 

Yes 

72.73% (136) 

No 

27.27% (51) 

187 

Optional, one 

choice 

question 

Do you do any 

musical activities? 

Yes 

39.57% (74) 

No 

60.43% (113) 

187 
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Mandatory, 

one choice 

question 

Did you choose the 

music? 

Yes 

61.50% 

(115) 

Sometimes 

32.62% (61) 

No 

5.55% (11) 

187 

  

The survey data suggested that the amount of music participants listened to varied 

widely within the sample. However, no participant reported not having listened to music 

recently. This might reflect a self-selection bias in the data, as participants who enjoy and 

regularly take part in music listening activity may be more inclined to take part in a survey 

about music. The data for this question is depicted in table 2.  

 

Table 2. Participant responses to “Approximately how much music did you hear 

yesterday?”. 

Time Percentage responses N = 186 

0 mins 0.54%  1 

Less than 30 mins 10.75%  20 

1-2 hours 44.62% 83 

3-4 hours 39.78%  74 

Over 4 hours 4.30%  8 

 

The distribution of time spent listening to music is illustrated in figure 1. The highest 

percentage response suggests that participants in this sample prefer to listen to music for 1-2 

hours but time spent listening did vary across the sample, with some preferring to listen to 

music for over 4 hours and others for less than half an hour. 
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Figure 1. Percentage responses for the mandatory question: “Approximately how much 

music did you hear yesterday?”. Participants selected one multiple choice option out of 

5 to answer.  

 

 

 Participants gave a variety of free text responses as to why they had decided to play 

the music. Some participants provided several different reasons, while others were briefer. 41 

respondents made reference to the use of music while on the move, several of these responses 

directly referencing commutes. The reasoning of these responses can be roughly categorised 

into 7 groups, which are illustrated in table 3 below. 
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Table 3. Music choice reasoning categories and example participant answers to “Why 

did you decide to play the music?”. 

Category Example answer 

Music used to manage or invoke specific 

mental states 

“to help me concentrate when doing 

assignment work”, “To relax”, “make 

commuting more enjoyable”, “I enjoy 

listening to music, think it dictates my 

mood” 

Music used as part of a routine to 

accompany activities 

“Its part of my daily routine”, “running 

errands, going to the gym, or studying”, “I 

usually play music while I do various house 

chores” 

Music used to provide background noise “Background noise whilst driving”, “Fill the 

silence”, “I wanted background noise while I 

cooked dinner” 

Music used to pass the time “Kill time in the car”, “Because it kills time 

whilst I’m at the gym”, “it makes time go 

quicker” 

Music chosen for social purposes “I went to a drum and bass event for a night 

out with friends”, “To avoid other people”, 

“Socialising with friends” 

Music chosen for musical exploration “Fancied hearing that artist because their 

song had been in my head so listened to their 
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album”, “I looked up a particular song and 

kept listening to music after that”, “I like 

finding new music to listen to” 

Music chosen for familiarity “i dont like listening to music i dont know”, 

“Because I like to listen to my favourite 

songs” 

 

 Participants across the dataset also indicated a wide variety of genre preferences. 

Percentage responses to this question are depicted in table 4. 

 

Table 4. Participant responses to “What was the genre(s) of the music?”. 

Genre Percentage response N 

Dance/electronica 10.84% 49 

Rock 16.37% 74 

Pop 25.66% 116 

Folk 5.75% 26 

Classical 7.52% 34 

Jazz 6.19% 28 

Hip hop 10.84% 49 
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Country 3.10% 14 

Other 13.72% 62 

  

The highest percentage response was found for pop music, with rock music coming 

second and “other” coming third. Dance/electronica and hip hop were equally selected, 

whereas percentage responses for other genre options fell below this threshold, as indicated in 

figure 2. Options stated for “other” included musical theatre, soundtracks, indie/alternative, 

Christmas music, 80s music, reggae, funk and various sub-genres of the survey options; such 

as K-pop, grime, R&B and ambient music.  

 

Figure 2. Percentage responses for the mandatory question: “What was the genre(s) of 

the music?”. Participants selected one or more multiple choice options out of 9 to 

answer.  
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The preferred method of listening to music was fairly equally split between 

headphones, speakers and earphones. These figures are depicted in table 5.  

 

Table 5. Participant responses to “What is your preferred method of listening to music 

(please select as many options as apply)?” 

Method of listening Percentage response N 

Headphones 28.77% 82 

Speakers 32.63% 93 

Earphones 36.14% 103 

Other 2.46% 7 

 

Headphones were assumed to refer to over-the-ear music listening headgear, whereas 

earphones were assumed to be in-ear devices, although it is unclear if participants made this 

distinction. “Other” options, as indicated by participants, consisted of live music, listening to 

music on the radio, listening to music in the car or listening to music on vinyl. The 

distributions of these percentage responses are illustrated in figure 3. 
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Figure 3. Percentage responses to the mandatory question: “What is your preferred 

method of listening to music (please select as many options as apply)?”. Participants 

selected 1 or more multiple choice options out of 4 to answer. 

 

Figure 3 illustrates that headphones, speakers and earphones were all popular methods 

of listening to music, with the highest percentage of participants indicating a preference for 

earphones. Very few participants selected the “Other” option. 

 

Eating Behaviour 

Participants were asked to provide an indication of how they prepared and ate their meals in 

terms of going out to eat, cooking meals and getting takeaway. Percentage responses to 

questions in this area are depicted in table 6. 
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Table 6. Participant responses to optional questions the frequency of meal preparation 

methods.  

Question Frequency Percentage 

response 

N 

On average, how many times do you go out to 

eat in a week (excluding takeaway meals)? 

0 times 52.43% 97 

1-3 times 45.41% 84 

4-6 times 0.54% 1 

7+ times 1.62% 3 

On average, how many times do you cook for 

yourself a week? 

0 times 8.06% 15 

1-3 times 23.66% 44 

4-6 times 37.63% 70 

7+ times 30.65% 57 

On average, how many times do you order 

takeaway meals in a week? 

 

 

0 times 47.28% 87 

1-3 times 51.63% 85 

4-6 times 0.54% 1 

7+ times 0.54% 1 
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Participants generally indicated a preference for cooking meals frequently, ordering 

takeaway semi-regularly and avoiding going out to eat. These response distributions are 

illustrated in figure 4.  

 

 

Figure 4. Percentage responses to the following questions: “On average, how many 

times do you go out to eat in a week (excluding takeaway meals)?”On average, how 

many times do you cook for yourself in a week?” and “On average, how many times do 

you order takeaway meals in a week?”. For each question the participant could select 

one 1 of 4 options to answer. These question answers were not mandatory but only a 

maximum of 3 participants did not respond to these questions.  

 

In terms of time spent eating, the survey data suggested that the duration varied 

according to the meal being eaten. Percentage responses to these questions are depicted in 

table 7.  
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Table 7. Participant responses to “On average, how much time do you spend…eating 

breakfast/lunch/dinner?”. 

Meal type Time spent eating Percentage responses N 

Breakfast 0-15 mins 71.68% (124) 173 

15-30 mins 24.86% (43) 

30 mins – 1 hours 2.31% (4) 

1-2 hours 1.16% (2) 

2+ hours 0.00% (0) 

Lunch 0-15 mins 22.22% (40) 180 

15-30 mins 47.78% (86) 

30 mins – 1 hours 29.44% (53) 

1-2 hours 0.56% (1) 

2+ hours 0.00% (0) 

Dinner 

 

 

 

0-15 mins 8.11% (15) 185 

 

 

 

15-30 mins 40.54 (75) 

30 mins – 1 hours 45.41% (84) 
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1-2 hours 5.95% (11)  

2+ hours 0.00% (0) 

 

The distribution of participant percentage responses for time spent eating different 

meals is depicted in figure 5. Time spent eating breakfast decreased in accordance with the 

percentage response, most participants tended to spend 15 minutes to an hour eating dinner, 

with only a few spending more or less time on the meal than this, and time spent eating lunch 

was more variable. 

 

Figure 5. Percentage responses to the mandatory question: “On average, how much 

time do you spend…”. Response options were presented to participants in a grid 

format. Participants could select one time category option (presented in a row) for each 

meal type (presented in the adjacent column) to answer. Please see appendix A for 

further detail. 
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The descriptive statistics for these responses are depicted in table 8. These statistics 

suggest that breakfast was the shortest duration meal, whereas dinner was the longest. Lunch 

was of an intermediate length. The variance in time spent eating was found to be larger for 

lunch and dinner. 

 

Table 8. Number of participants, means and standard deviations for time spent eating 

different meals. 

   Meal type   

 Breakfast Lunch Dinner 

Mean (SD) 1.329 (0.581) 2.083 (0.731) 2.492 (0.731) 

N 173 180 185 
 

A chi-square goodness of fit test was performed for the effect of meal type on time 

spent eating. A significant association was found for breakfast, X² (3, N = 173) = 225.73, p 

<.001; lunch, X² (3, N = 180) = 82.356, p <.001; and dinner, X² (3, N = 185) = 96.665, p 

<.001. Fisher’s Exact test was performed on all 3 variables to account for low frequency 

responses in the survey answers. These results are illustrated in table 9. Please see appendix 

B for details concerning the statistical output, 

 

Table 9. Inferential statistics for the effect of meal type on time spent eating. 

Source Chi-square 
statistic 

df p N 

Breakfast 225.728 3 <.001 173 

Lunch 82.356 3 <.001 180 

Dinner 96.665 3 <.001 185 
 

In terms of meal location, the survey data suggested that this varied according to meal 

type. “Other” location options indicated by participants also varied according to meal type; 
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“Other” responses for breakfast were characterised by travel (“on the bus”, “on the way to 

work”, “on the train”), suggesting that these participants ate while commuting; whereas 

“Other” options for lunch largely referred to eating in the workplace. Only 1 participant 

indicated an “Other” response for dinnertime, stating that they ate at a friend’s house. 

Percentage responses to these questions are depicted in table 10. 

 

Table 10. Participant responses to “Where do you most frequently eat 

breakfast/lunch/dinner?” 

Meal type Location Percentage response N 

Breakfast Restaurant 0% (0) 170 

Pub 0% (0) 

Café 0% (0) 

On campus 6.47% (11) 

At home 91.76% (156) 

Other 1.75% (3) 

Lunch Restaurant 1.12% (2) 179 

Pub 0% (0) 

Café 4.47% (8) 

On campus 37.99% (68) 
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At home 49.72% (89) 

Other 6.70% (12) 

Dinner Restaurant 1.62% (3) 185 

Pub 0% (0) 

Café 0% (0) 

On campus 2.70% (5) 

At home 95.14% (176) 

Other 0.54% (1) 

  

The descriptive statistics for these responses are depicted in table 11. These statistics 

suggest that locations for lunch were most varied; whereas locations for dinner were less so; 

breakfast locations were far less variable. 

Table 11. Means and standard deviations for location and meal type. 

 Meal type   

 Breakfast Lunch Dinner 

Mean (SD) 4.971 (.368) 4.620 (.931) 4.919 (.551) 

N 170 179 185 
  

A chi-square goodness of fit test was performed for each meal type to examine 

whether the association between meal type and eating location was significant. A significant 

association was found for breakfast, X² (2, N = 170) = 225.73, p <.001; lunch, X² (4, N = 
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179) = 82.356, p <.001; and dinner, X² (3, N = 185) = 96.665, p <.001. Fisher’s Exact test 

was performed on all 3 variables to account for low frequency responses in the survey 

answers. The inferential statistics are illustrated in table 12. Please see appendix C for details 

concerning this statistical output. 

 

Table 12. Inferential statistics for the effect of location on meal type. 

Source Chi-square 
statistic 

df p N 

Breakfast 261.753 2 <.001 170 

Lunch 177.341 4 <.001 179 

Dinner 485.508 3 <.001 185 
 

The majority of participants indicated that they ate breakfast at home, with only a few 

choosing to eat breakfast on campus and a small percentage choosing to eat while 

commuting. Participant responses for lunch location were more equally distributed; whereas 

the majority of participants chose to eat dinner at home, with only a few participants choosing 

alternative locations. These distributions are illustrated in figure 6.  
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Figure 6. Percentage responses to mandatory questions: “Where do you most frequently 

eat breakfast?”, “Where do you most frequently eat lunch?” and “Where do you most 

frequently eat dinner?”. Participants selected 1 multiple choice option out of 6 to 

answer.   

 

In regards to social habits surrounding eating behaviour, participants displayed a 

preference for eating alone, with only a few indicating that they “never” ate alone. In 

addition, the largest percentage responses for spending time with other people during an 

eating situation fell on the “sometimes” option. These responses are illustrated in table 13 
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Table 13. Participant responses to social eating behaviour questions. 

Question type Question Rating Percentage response N 

Optional, one 

choice question 

How often do you 

eat alone? 

Never 1.61% (3) 186 

Rarely 19.89% (37) 

Sometimes 27.42% (51) 

Often 44.09% (82) 

Always 6.99% (13) 

Mandatory, one 

choice question 

How often do you 

spend time with 

other people 

(friends/family) 

during an eating 

situation? 

Never 0.54% (1) 186 

Rarely 10.75% (20) 

Sometimes 44.62% (83) 

Often 39.78% (74) 

Always 4.30% (8) 

 

Figure 7 illustrates the different trends displayed by the sample in terms of eating 

alone and eating with others. While participants indicated a preference for eating alone more 

frequently, this figure illustrates how participants also tend to often eat in the company 

others. These contradictory trends suggest that there are individual differences in the social 

routine of how participants eat at mealtime. 

 



 
 
 

32 
 

 

Figure 7. Percentage responses to Q3.8 and 3.9: “How often do you eat alone?” and 

“How often do you spend time with other people (friends/family) during an eating 

situation?”. The latter question was mandatory due to the survey logic (see appendix A) 

but the former question was not. Only 1 participant failed to respond to the optional 

question. To answer the questions participants selected 1 multiple choice option out of 5 

to answer.  

 

 When asked to indicate the average number of people present during an eating 

situation, the majority of participants selected the 0-2 option. The percentage responses to 

this question are depicted in table 14. 
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Table 14. Participant responses to “On average, how many people (friends, family etc.) 

do you spend time with during an eating situation?” 

Frequency Rating Percentage Response N = 186 

Never 0.54% 1 

Rarely 10.75% 20 

Sometimes 44.62% 83 

Often 39.78% 74 

Always 4.30% 8 

 

 Percentage responses appeared to decrease as the number of other people present 

increased. Figure 8 illustrates the distribution of percentage responses to this question across 

the sample. 
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Figure 8. Percentage responses to “On average, how many people (friends, family etc.) 

do you spend time with during an eating situation?”. Participants could select 1 

multiple choice option out of 4 to answer. This question was not mandatory and 2 

participants did not answer. 

 

Music-Mealtime Behaviour 

The survey data suggested that few participants frequently listened to music while eating, 

although this was shown to vary according to meal type. The percentage responses to this 

question are illustrated in table 15.  
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Table 15. Participant responses to question “Do you listen to music 

while…snacking/eating breakfast/eating lunch/eating dinner?”. 

Meal type Listening frequency 

rating 

Percentage response N 

Snacking Never 14.97% (28) 187 

Rarely 20.86% (39) 

Sometimes 39.57% (74) 

Often 21.93% (41) 

Always 2.67% (5) 

Breakfast Never 41.18% (77) 187 

Rarely 20.32% (38) 

Sometimes 22.99% (43) 

Often 10.16% (19) 

Always 5.35% (10) 

Lunch Never 30.48% (57) 187 

Rarely 28.34% (53) 

Sometimes 25.67% (48) 
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Often 13.37% (25) 

Always 2.14% (4) 

Dinner Never 25.13% (47) 187 

Rarely 27.27% (51) 

Sometimes 26.74% (50) 

Often 16.04% (30) 

Always 4.81% (9) 

  

 The descriptive statistics for these responses are depicted in table 16. These statistics 

suggest that participants listen to music most frequently while snacking. However, listening 

behaviours appear to vary substantially for each meal type. 

 

Table 16. Means and standard deviations for music listening frequency ratings 

according to meal type. 

  Meal type   

 Snacking Breakfast Lunch Dinner 

Mean (SD) 2.765 (1.041) 2.182 (1.223) 2.283 (1.102) 2.481 (1.170) 

N 187 187 187 187 
 

A chi-square goodness of fit test was performed for each meal type to examine 

whether there was a significant association between meal type and listening frequency rating. 

A significant association was found for snacking, X² (4, N = 187) = 66.663, p<.001; 
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breakfast, X² (4, N = 187) = 71.904, p<.001; lunch, X² (4, N = 187) = 53.722, p<.001; and 

dinner, X² (4, N = 187) = 34.684, p<.001. Fisher’s Exact test was performed on the lunch 

variable to account for low frequency responses in the survey answers (see appendix D for 

this statistical output). These results are illustrated in table 17. 

 

Table 17. Inferential statistics for the effect of meal type on music listening frequency 

rating. 

Source Chi-square 
statistic 

df p N 

Snacking 66.663 4 <.001 187 

Breakfast 71.904 4 <.001 187 

Lunch 53.722 4 <.001 187 

Dinner 34.684 4 <.001 187 
 

  

Figure 9 illustrates the trends in this data. Participant response distributions were 

relatively equally spread for listening to music at lunchtime and dinnertime. Listening to 

music at breakfast was more variable and the data suggests that most participants listen to 

music while snacking. For each type of eating situation, the smallest percentage response fell 

on the “always” option and the frequency of music listening behaviours were varied. 
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Figure 9. Percentage responses to mandatory question: “Do you listen to music 

while…”. Response options were presented to participants in a grid format. 

Participants could select one time rating option (presented in a row) for each eating 

situation (presented in the adjacent column) to answer. Please see appendix A for more 

details.  

  

The majority of participants did not mention any other eating situations where music 

listening also occurred. The percentage responses to this question are illustrated in table 18.  
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Table 18. Participant responses to “Are there any other eating situations where you 

listen to music which have not already been mentioned? 

Yes No N 

8.56% (16) 91.44% (171) 187 

 

Participants who did indicate that they listened to music in a previously unmentioned 

eating situation referenced listening to music during the preparation of meals, eating out, 

eating when watching films and eating for social purposes, though there were a few 

participants who misunderstood the question. 

 

Discussion 

The survey results illustrated that the majority of undergraduate students played musical 

instruments, took part in musical activities, regularly listened to a variety of musical genres 

and listened to music in a variety of different ways.  

A number of reasons were also provided as to why the participants chose to play 

music. These findings generally supported DeNora’s (2000) suggestion that music can be 

used consciously as a method of mood regulation and self-monitoring. In addition, Sloboda 

(1992) determined that individuals use music in relation to the following categories: memory, 

spirituality, sensorial matters, mood change, mood enhancement and activities. The 

categories that the present study found were, broadly speaking, very similar to these, with the 

proposed new categories of music as background noise, music for social purposes, music to 

pass the time (although one could argue that this is related to mood) and music for music’s 

sake (familiarity and exploration of a genre or artist). In the present study, only one 

participant response referred to the spirituality of music, but the limited number of responses 
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in this vein could be explained by the relatively small sample size. Despite 187 participants 

completing the survey, only 175 participants chose to answer this question.  

In regards to eating behaviour, the survey results suggested that the majority of 

students in the sample cooked meals on a regular basis and ordered takeaway meals semi-

regularly. Very few participants went out to eat. This data is most likely indicative of the 

student lifestyle; living cheaply on a budget will reduce the likelihood of more expensive 

meals (i.e: eating at a restaurant).  

The requirements of student living were also reflected in the responses for eating 

location. Regardless of meal type, the responses suggested that participants most frequently 

ate at home, although responses for lunch were more varied, which may be representative of 

a busy student schedule. These results might also reflect student cooking habits and the 

tendency to bring packed lunches onto campus, but further research is needed to determine a 

direct relationship between these variables. 

In addition, the results also illustrated that participants tended to spend no longer than 

2 hours on a meal, with very few spending over an hour eating. This most likely reflects the 

cultural standards surrounding meal time and type in the UK, as it is common to spend little 

time on breakfast but a longer amount of time on dinner. These results also gave an indication 

of how lengthy the video footage of the meal itself would be in study 2.  

In terms of social habits in eating situations, most participants indicated that they 

regularly ate alone. Those participants who did indicate that they spent time with other people 

during eating situations typically only ate with only a few others present. These findings have 

ethical implications for carrying out study 2, as the presence of others must be taken into 

account when filming. It also provided a useful indication of how many filming consent 

forms the researcher should provide. 

In terms of music-mealtime behaviour, the survey results illustrated that participants 

did not tend to listen to music often while eating, however, the responses to this question 
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varied in accordance with meal type. Music in occurrence with snacking, for instance, was 

most frequently rated as happening “sometimes”, with percentage responses at the extremities 

falling much lower. This most likely reflected the casual nature of snacking in of itself.  

Breakfast, perhaps due to its brevity, showed a general percentage response decline as 

the frequency of music listening behaviour increased, similarly to lunch, and percentage 

responses for music listening behaviour at dinnertime showed a similar curve to that of 

snacking, albeit less extreme. These results suggest that, generally speaking, relatively few 

undergraduates listen to music when they are eating.  

However, it is important to note that this data has been determined from a self-report 

measure. Previous studies have found that participants often aren’t consciously aware of 

music being played (Roballey et al, 1985), therefore a survey might not be the most 

appropriate method to utilise for investigating this area. Study 2 aims to combat this issue by 

re-immersing participants in the music-mealtime situation through the use of the replay 

interview in the SEBE procedure. 

 

Study 2 

Method 

Pilot work 

I piloted the technical details of this study to trial the SEBE procedure. At first, this 

work was delayed by malfunctioning equipment. Although my initial plan had been to ask 

participants to wear glasses that would record video and audio (subcams) during music-

mealtime situations (hence the criteria for participants leaving their email at the end of study 

1 including participants being “able to see to eat”. See appendix A), it quickly became 

apparent that the equipment would be unusable for my study. Alternative arrangements were 

made in conjunction with my supervisor, and a combination of lanyards, fastening clips, 

string and transparent highlighter packets (the string and highlighter packets could be 
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combined to form makeshift lanyards) were utilised to enable a first person perspective 

recording from the participant’s mobile phone, a piece of equipment that they were already 

familiar with. 

I determined that the most appropriate way to use this equipment to capture a first 

person perspective of the music-mealtime situation was to use the makeshift lanyard in 

combination with a fastening clip; this would ensure that the recording device (the 

participant’s phone) could be hung around the neck but would also stay firmly in place during 

recording. 

Some issues that came to light during the early stages of the data collection process 

were the importance of memory space on the participant’s phone, the need for more specific 

written instructions and changes to how I approached the semi-structured replay interview (I 

also noted that some participants recorded much longer videos than others, partly depending 

on the meal type that they chose; therefore only some videos required clipping). 

As a consequence of this, I updated the participant instructions to provide a deadline 

for when I should receive the primary video data (a maximum of 2 days) and more specific 

directions on how to use the lanyard in combination with the fastening clip to get a usable 

recording (see appendix E). 

 I also altered my interview technique so the participant was less restricted in their 

responses by the nature of the video playback, changing my initial approach of allowing the 

participant to play and pause the video to comment on what they felt was important, to an 

approach where I allowed them to watch a few minutes of the video and then asked them to 

describe the situation to me. My follow-up questions in response to this description gave the 

participant a better understanding of how the interview would continue and what aspects of 

behaviour I was interested in, leading to richer data.  

After my pilot replay interview I also realised that it would be useful to compare the 

survey response profiles of the individual participants to their videoed behaviour so I could 
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question how typical such instances of music-mealtime behaviour were. This comparison 

would help me to explore how the act of recording might have distorted the data and would 

also help me to formulate observation based questions in the interview. 

 

Participants 

5 participants were selected to take part in study 2 based on the contact details provided at the 

end of study 1. I contacted these participants over email with the information form (see 

appendix F) and asked if they would still be willing to take part in the study. If the participant 

agreed to participate, a meeting was arranged to obtain informed consent and provide them 

with the necessary equipment.  

Due to the time constraints of the project, the level of commitment required and the 

inability of most participants to respond to emails, the participants that were recruited from 

study 1 were also part of my peer network. Lahlou et al (2015) emphasised the importance of 

communication between researchers and participants in SEBE, given the amount of time and 

effort involved in the procedure. Recruiting from my peer network enabled me to ease most 

communication issues during the research process, although one participant still failed to 

return any primary data. 

A brief profile is provided for each participant below based on the responses they 

gave to the survey in study 1. 

 

 

Participant RS 

RS was a 21 year old man who did not do any musical activities but played an instrument. He 

indicated that he listened to 3-4 hours of music yesterday, that he preferred a variety of music 

listening methods (headphones, speakers and earphones) and that he liked to listen to music 
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during activities. He emphasised that music made time go faster and made boring activities 

seem more interesting. His preferred music genres were pop, hip hop and R&B. 

 In terms of eating behaviour, RS cooked meals over 7 times a week on average, and 

did not order takeaway, but he did indicate that he went out to eat 1-3 times a week. RS spent 

0-15 minutes eating breakfast, 15-30 minutes eating lunch and 30 minutes to an hour eating 

dinner. All 3 meals were most frequently eaten at home. He also indicated that he often ate 

alone, only sometimes eating in the presence of 0-2 others. 

 In terms of music-mealtime behaviour, RS often listened to music while snacking and 

eating dinner, sometimes listened to music while eating lunch and always listened to music 

while eating breakfast. 

 

Participant SOK 

SOK was a 21 year old woman who played an instrument and took part in musical activities. 

She indicated that she listened to 1-2 hours of music yesterday, preferred to listen to music 

through headphones or earphones, and chose to play music that would calm her down after a 

stressful day. Her preferred music genres were pop and hip hop.  

 In terms of eating behaviour, SOK cooked 1-3 times a week and went out to eat 1-3 

times a week. She did not order takeaway. She indicated that she spent 0-15 minutes eating 

breakfast and 15-30 minutes eating lunch and dinner. She most frequently consumed all 3 of 

these meals at home and only sometimes ate alone or with other people, eating with no more 

than 0-2 others present on average. 

 In terms of music-mealtime behaviour, SOK sometimes listened to music while 

snacking, rarely listened to music while eating lunch and often listened to music while eating 

breakfast and dinner. 
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Participant LIM 

LIM was a 21 year old woman who played a musical instrument but did not participate in 

musical activities. She indicated that she listened to 1-2 hours of music yesterday, preferred 

to listen to music through headphones or speakers and chose to play music because she liked 

to have it on in the background, and it helped to manage her feelings. Her preferred genres 

were pop, folk and classical music. 

 In terms of eating behaviour, she cooked for herself 4-6 times a week on average and 

didn’t order takeaway or go out to eat. On average, she indicated that she spent 15-30 minutes 

eating breakfast, and 30 minutes to an hour eating lunch and dinner. She most frequently ate 

breakfast and dinner at home and most frequently ate lunch on campus. She always ate alone 

but sometimes spent time with 0-2 others during the eating situation. 

 In terms of music-mealtime behaviour, she rarely listened to music while snacking or 

eating lunch but sometimes listened to music while eating breakfast and dinner. 

 

Participant AW 

AW was a 19 year old man who played a musical instrument and participated in musical 

activity. He indicated that he listened to 3-4 hours of music yesterday, preferred to listen to 

music through speakers and his record player, and chose to listen to music while walking, for 

relaxation purposes, and while working. He listened to a variety of genres (rock, pop, folk 

and hip hop). 

 In terms of eating behaviour, he ordered takeaway 1-3 times a week, cooked for 

himself 4-6 times a week and did not go out to eat. On average he spent 0-15 minutes eating 

breakfast, 15-30 minutes eating lunch and 30 minutes to an hour eating dinner. He ate dinner 

and breakfast most frequently at home, and ate lunch most frequently on campus. He 

indicated that he often ate alone but sometimes spent time with 0-2 others during an eating 

situation. 
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 In terms of music-mealtime behaviour he indicated that he rarely listened to music 

while eating. 

 

Participant CP 

CP was a 22 year old female who played a musical instrument and took part in musical 

activities. She indicated that she listened to 3-4 hours of music yesterday and preferred to 

listen to music in a variety of ways (headphones, speakers, earphones and live). She decided 

to play music because she liked it, studies it and has to listen to it as part of her course. The 

music genres she listened to were: rock, pop, folk, classical and jazz. 

 In terms of eating behaviour, she cooked for herself 1-3 times a week, ordered 

takeaway 1-3 times a week and did not go out to eat. She indicated that she spent 0-15 

minutes eating breakfast, 15-30 minutes eating lunch and 30 minutes to an hour eating dinner. 

She most frequently ate breakfast and dinner at home and ate lunch on campus. She indicated 

that she sometimes ate alone and sometimes spent time with 3-5 other people during an 

eating situation. 

 In terms of music-mealtime behaviour, she sometimes listened to music while 

snacking and eating breakfast, often listened to music while eating lunch, and never listened 

to music while eating dinner. 

 

Materials 

I constructed a series of semi-structured interview questions exploring how the participant 

and those around them reacted to music during the music-mealtime situation. The 3 main 

questions were: “How did everything go?” (designed to check to what extent the act of data 

collection might have distorted the data), “How did you come to be listening to that music?” 

and “What does that music mean to you?”. The questions were altered or avoided depending 

on the nature of the participant response during the interview; the meaning of the music to 
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each participant, or their uncertainty surrounding that meaning generally became clear as they 

elaborated on the topic, for example, so this question was not typically asked. Prompts for 

these questions were also included in the interview guide if the participant was not 

particularly forthcoming and my initial video data notes were also included for reference 

during the interview. Please see appendix G for examples. 

An additional question asked the participant why they had responded to music in a 

certain way based on a video data observation. I referred to my initial video data notes to 

formulate these questions both before and during interviews (see appendix G). Due to the 

nature of the semi-structured interview, the interview questions were subject to deviation 

based on the themes that arose from discussion with the participant about their music 

listening habits, the mealtime situation and their routine. 

 

Procedure 

I emailed participants who had indicated that they would like to take part in study 2 

with a copy of the information sheet and consent form (see appendices F and H). I then 

arranged an initial meeting with each individual participant who responded to the email in 

order to verbally reiterate and expand upon the contents of the information sheet. I explained 

what the study would involve, obtained informed consent, provided the necessary equipment 

for recording and answered any questions that participants had at the time. After the meeting, 

if the participant consented to taking part in the study, I provided them with an electronic 

copy of the study instructions and filming consent forms lest they forget the instructions or 

run out of consent forms to use (see appendices E and I). 

Over the next 2 days participants filmed 2 music-mealtime situations, edited the 

footage as they saw fit, and sent the footage to me. In some cases, often due to the technical 

issues of recording, participants returned more video footage to me than this. 
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I watched the footage and made a note of interesting behaviours (e.g: movements to 

music), formulating a few additional questions to ask on that basis (see appendix G). For the 

most part, the recordings provided by participants were relatively short, which might have 

reflected the meal type and lack of others present in the majority of video data, but a few 

recordings did require clipping. 

In the case of recordings which required clipping I cut down the footage based on the 

presence of music and the technical difficulties experienced by participants. This was only 

required for one participant, as it was relatively straightforward to skip sections of the video 

during the interview based on my knowledge of the footage and the participant’s reflection on 

the experience. Skipping to specific sections of the video during the interview reduced my 

influence on the data as a researcher, as the participant was not restricted to reflecting upon 

only one section of the data. This enabled the participant to discuss interesting behaviours 

present in the video that I might have missed. 

After I had made notes on the data and clipped the recordings if necessary, I arranged 

a follow-up, semi-structured replay interview with the participant in question. During the 

replay interview I watched the clipped footage with the participants and encouraged them to 

pause the video and comment on aspects of their music-mealtime behaviour. I also paused the 

video to ask questions about behaviours that I had made note of. Participants were asked a 

mixture of general and observation-based questions. The semi-structured nature of the 

interview allowed me to explore themes as they emerged.  

These interviews were then filmed, transcribed and analysed, following Braun and 

Clarke's (2006) 6 phases of thematic analysis. 

 

Ethical issues 

Participants were asked to read an information sheet in the early stages of participant 

recruitment (see appendix F). The details on this sheet were verbally explained and expanded 
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upon at an in person meeting before the participant was asked to sign a consent form (see 

appendix H). I emphasised that I would use pseudonyms in my final report to refer to 

participants, they were allowed to withdraw at any point prior to the completion of the 

interview, and that they had full control over the video footage and could edit it if they so 

wished before sending it to me. One participant made reference to her involvement in a 

number of specific musical groups. To ensure anonymity despite this participant identifying 

data, generic society names were used to in the place of specific titles after analysis. 

In terms of the external participants who were present around the lead participant 

during filming, I emphasised that the lead participant should not commence with filming 

unless those who were being filmed felt fully comfortable with the situation and had signed a 

filming consent form to indicate this (see appendix I).  If anyone looked or voiced feeling 

uncomfortable during the filming process, the lead participant would have to stop filming. 

In addition, to make my participants feel more comfortable during interviews, I 

focused the video camera on the video footage playback. This enabled me to capture how 

both I and the participant manipulated the footage (pausing, skipping, etc.) alongside the 

interview conversation, in a manner that made participants feel more comfortable than if they 

were put on the spot by the video camera. 

All data was kept on a password protected laptop and the video footage was deleted 

after analysis. It was emphasised that only myself and my supervisor would have access to 

the data, and all of these ethical safeguards were reiterated on the instruction sheet, filming 

consent form, initial information form given to participants and during preliminary activity 

before the interview itself was conducted (see appendices I, F and G). This project received 

ethical approval from the Keele University School of Psychology Ethics Committee. Please 

see appendix J for full details. 
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Data analysis 

I chose thematic analysis to analyse my transcripts because of the surreal nature of the replay 

interview. As a consequence of the interview discussion being based around video 

observations of a situation that was unusual for some of the participants, it was necessary to 

prompt the participant for more in-depth information about their routines. Even talkative 

participants struggled to verbalise their experiences, an issue that is common in the area of 

qualitative music research (Greasley & Lamont, 2006), and most tended to comment on the 

surface features of the videos; therefore, thematic analysis was best suited for examining the 

themes that emerged. 

 I followed Braun and Clarke’s (2006) guidelines when analysing my data. In phase 1 I 

familiarised myself with the data through transcribing the replay interviews, proofreading my 

transcriptions and re-reading them. I noted down my initial ideas for coding during this stage 

and excluded technical issues during the interview itself from coding (see appendix K). 

In phase 2 I re-read the transcripts, noted down initial codes in pencil, and made a 

note of potential themes. I then colour coded the transcripts with post-it notes to make the 

adaptation of themes and codes in the later stages of analysis a more flexible process. I went 

through each transcript, removed the post-it notes and logged which codes the different post-

it notes marked according to participant in an Excel spreadsheet (see appendix L). This would 

enable me to better visualise and determine code category groupings. 

In phase 3 I analysed the codes present in the table and formulated a mind map of 

initial themes, condensing sections of code that seemed vague and merging them with other 

codes where appropriate (see appendix M).  

In phase 4 I further refined my themes through reorganising and colour coding the 

data in a different table (see appendix N).   

In phase 5 I re-read my transcripts, highlighting each one according to my phase 4 

themes, and made notes in pen to determine where coding difficulties occurred (see appendix 
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O). This enabled me to establish the distinctiveness of my themes and to adjust them as 

appropriate. An additional check was made by an external viewer who was unfamiliar with 

the data to ensure the coherence of my themes. 

During the completion of phase 6 I conducted member checks with the participants 

individually to determine the quality and trustworthiness of my findings. In the case of most 

participants, my insights were accurate, but one participant offered a slight correction of how 

I interpreted her use of silence (see appendix P). One participant (SOK) did not respond. 

 

Analysis 

Following analysis of the data, 3 main themes were identified in reference to music and 

mealtime behaviour (see figure 10). These themes are student practicalities, musical 

awareness and socioemotional interactions.  

 

Figure 10. Diagram of main themes and sub-themes of my thematic analysis. 

 

Student Practicalities 

The practicalities of the student lifestyle were referenced across all 5 transcripts (every 

participant made reference to the use of music while studying, for example). This theme 

refers to the context of student living and how it interacts with the routines and habits of 

individual undergraduates in relation to music listening and eating behaviour.  
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The first sub-theme to emerge in this area was schedule. In the following quote CP 

describes her routine as a music student. 

“so choir starts about 4...so it’s kind of a bit too late for lunch but too early for 

tea...but then ensemble goes until 9, that’s kind of too late mm... a lot of them are kind 

of, during when you would have like a meal so the one rehearsal was 1 till, 12 till 3? 

12 till 4 actually that’s kind of like when you eat lunch...between that period and then 

choir through to ensemble is like when you eat tea so it’s kind of awkward” (CP, p.3, 

24-36) 

Here, CP notes that her routine has a direct impact on the manifestation of her eating 

behaviour. The speed and health of her meal are affected by the time and options available to 

her in the moment, and are often subsequently constrained by her academic schedule (e.g: “it 

was like 10 minutes in between so sort of grab some food...and shove it in your face kind of 

thing” CP, p. 2, 11) This led to the formation of music-mealtime situations as a consequence, 

where the act of eating alongside a musical ensemble provided a brief respite from the act of 

music-making itself. 

 In contrast, LIM’s eating behaviour was affected by her academic schedule but her 

music listening behaviour was not. 

 “I had previously order the sandwiches in Morrisons...to collect them just 

after, straight after exams so I will have something healthy to eat after exam and I 

wouldn’t procrastinate the night before [both chuckle] cooking...instead of studying” 

(LIM, p. 7, 39-46) 

LIM’s choice of food was affected by her exam schedule. She chose to eat a specific meal in 

order to manage emotions in the wake of her stressful academic timetable, and this behaviour 

also served as a more practical method for preventing procrastination later in the day. 

Similarly to CP, LIM’s eating schedule was spontaneous (“I just eat whenever I’m hungry” 

LIM, p. 4, 25) and shaped around her academic activity, but her music listening behaviour 
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remained constant and largely unaffected (“it’s not directly related to eating” LIM, p. 12, 37-

38). 

Although, AW did not use music while eating, he reflected upon the need for 

background noise during a meal, especially within the context of term-time.  

“It’d be weird to eat in silence. I do, I do that very rarely when I I think I have 

to be in a certain mood for that...definitely a lot of the time you you feel like you need 

something in the background to watch um and sometimes it’s just like to have 

something there but a lot of the time, especially during term time I’m like this is time, 

you know...This is time if I’m, if I’m not watching something you know that I’d like 

to watch in a break then it’s time wasted, if you know what I mean” (AW, p.6, 32-40) 

In this extract, AW highlights the importance of efficiently spending his time during the 

academic term. His preference for watching TV shows while eating is presented as 

background noise and, is alternatively justified as a more enjoyable, purposeful activity, 

which allows him to take a break from his studies. Although music is not used in this 

situation, he reflects upon the importance of time in conjunction with his work schedule and 

how this places constraints on, and shapes activity while eating.   

A second sub-theme to emerge in this area was the influence of location on behaviour. 

AW suggested that there was a large difference between eating behaviour at home compared 

to eating behaviour in the university environment during term-time. 

“Um cause oven chips are a pain and I don’t wanna, I don’t want a chip pan 

fire plus that uses like a lot of oil...Um so I just tend to do things that don’t involve 

chips whereas, again I’m from the North, so basically every meal we have at home 

involves chips, or it’s just something equally unhealthy like pizza or something...but 

here I I make the effort to make things like stir fries or curries or you know salad 

things and [pause] I eat I eat less, I wouldn’t say I eat as as frequently either.” (AW, 

p. 5, 4-12) 



 
 
 

54 
 

AW suggests that his meals are reduced in both frequency and size, but are of a healthier 

quality at university. This was explained as a consequence of convenience and practicality. 

At home he is not solely responsible for producing his meals, but at university he must devise 

meals to fit around his academic schedule, and produce them in a fashion to match his energy 

levels outside of his course. 

 However, this contrast of eating behaviour between home and term-time locations 

varied according to participant. RS suggested that the main difference between his music-

mealtime behaviour at home compared to music-mealtime behaviour at university was the 

social nature of it. 

 “I mean I think the only times that like I eat with other people is like when I’m 

at home eating with my family but I think normally I just like I’d eat in my room or 

like just like, cause when I’m back at uni cause I did this one when I was at home for 

Easter.” (RS, p. 2, 34--37) 

For RS, the difference in location was notable only in terms of other people present during a 

music-mealtime situation. At home, spending time with family was more important in 

contrast to his university social experience; other than this, his music-mealtime remained 

largely unaffected by location. RS preferred to eat privately in his room. However, in contrast 

to both these accounts, LIM places more emphasis on the practical set up of the eating 

environment at home compared to at university. 

“well like back home I used to eat on a table...but I usually don’t like desks. 

My desk is full of paper I can’t really sit in that [Interviewer chuckles] and I don’t 

really have uh a table by the kitchen so I just have to find somewhere else to eat.” 

(LIM, p. 2, 30-34)  

LIM frames her eating environment and behaviour in terms of comfort; the physical space 

around her, including her furniture preference, becomes an important aspect of how and 

where she eats. This was also reflected by the mechanisms that she used to listen to music; 
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generally these were similar at home and at university but she noted that she listened to the 

radio more frequently at home.  

The final sub-theme is atmosphere. This describes how the participants manipulate or 

manufacture the music listening/mealtime environment in terms of practical arrangements. In 

the following quote LIM describes her eating environment in the morning. 

 “I usually try, mostly with breakfast, I’ve tried a few days to just uh sit next to 

the window and eat breakfast there instead of on the go in the kitchen uh but for that I 

have to wake up earlier. [Both chuckle] Um and it helps me to just relax and connect 

with the present and I like looking through the window and at the squirrels and just, I 

dunno, feeling peace with the world. Uh I usually do it in silence more than music but 

if I feel a bit more, I don’t know, lonely or like I need something else in the 

background, I will play music, which is because I have some song in my head and I 

want to just listen to it” (LIM, p. 5, 22-28) 

For LIM, the natural view, occasionally accompanied by music, calms her in times of 

academic and personal stress. SOK also reflected upon the use of a “comfortable, warm 

environment” (SOK, p. 4, 24-26) in the music-mealtime situations that she captured. LIM 

suggests that music is part of how she manufactures a comfortable soundscape when eating, 

as it provides a relaxing contrast to the normal air of atmosphere and routine surrounding 

breakfast. However, she also makes reference to the occasional use of silence in these 

situations to achieve a similar effect. AW also refers to a deliberate use of silence, but only 

under specific circumstances. 

 “sometimes if it’s like, if it’s done, if it’s morning, if I’m having breakfast, or 

if it’s just like a chill day and I’m on my own or something, I do sometimes like to 

just eat in silence and I think that’s just a bit of a, just a bit of a breather, I just like to 

just sit. Usually with a cup of tea as well actually and just sit and eat slowly and just, 

just not think about anything” (AW, p. 6, 40-44) 
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AW suggested that silence can contribute to the calm nature of the eating atmosphere, 

similarly to LIM. He stresses the importance of taking time out from the bustle of the 

academic schedule but, for these reasons, creating an atmosphere of silence is only deemed to 

be acceptable in certain circumstances within his routine, such as in the morning or after the 

completion of prior work. 

 In conclusion, student practicalities were a common theme in the music-mealtime 

experiences of these participants. All participants made reference to the impact of their 

academic schedule on music listening/eating behaviour, several mentioned the varying 

impact of location on these behaviours, and the manufacturing of a specific atmosphere 

within this context also played an important part in how music-mealtime behaviours 

manifested. 

 

Socioemotional Interactions 

This theme explores how musical behaviours and eating behaviours are influenced in 2 ways: 

socially and emotionally, in terms of mood. 

        The first sub-theme of social influence was referenced across all 5 transcripts. It refers to 

the actions of friends and family in music/mealtime situations and how they affect the 

participant’s perceptions and responses to the musical/eating situations.  

AW describes his dislike of social interruptions while listening to music. 

 “sometimes he gets on the bus [Interviewer laughs] while I’m on road and I’m 

sat there listening to my music and I see him and I go ‘oh shit’. And he comes and sits 

next to me and I have to take my headphones out and that, I think in a way, even if, 

you know, even if it’s someone I really like, even if it’s Matthew who I really like, 

that just ruins my day... I don’t tend to listen to music when I eat because there’s if 

anything there’s going to be other people round, or at least at home there is...and 

they’re just gonna interrupt me” (AW, p. 7, 41-45; p. 14, 14-18) 
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AW characterises social interruption as his primary reason for not listening to music during 

mealtimes. This is due to his perception of mealtime as a social situation. He also places an 

emphasis on the importance of personal music time, which is unique to the individual, in 

contrast with the idea of sharing music. His frustration with musical interruption may stem 

from the fact that music is a temporal medium and therefore requires a certain level of 

attention and emotional devotion in comparison to other art forms. This could provide further 

explanation for his preference towards watching TV shows while eating, as opposed to 

listening to music.  

 In comparison, RS describes his listening to music as both a personal and social 

experience, depending on the social context. 

“Um so yeah I use like music whenever I’m with my friends...uh especially 

when it’s summer um we always like listen to music outside and just sit and like chat 

kind of thing, um but I’d say like um we’ll probably do that for like, when we’re 

sitting outside in the summer we’ll listen to music but like in the winter I’d say we 

wouldn’t as much...and like this kind of time of year but um yeah I don’t know like, I 

mainly listen to music like to isolate myself [Interviewer chuckles] which sounds 

really weird but like I like cause whenever I put music on you don’t have to like talk 

to anyone, especially if you’ve got your headphones, that you don’t have to talk to 

anyone and like it’s quite uh personal I guess.” (RS, p.7-8, 40-46, 1-5) 

Although RS does not go as far out of his way to avoid social interruptions of music as AW 

does, he recognises the same need for both social and personal music use. He presents his 

music use in social terms as a context dependent dichotomy: it can be used to foster social 

relations and to cut himself off from others to create a bubble of privacy. Music is implied to 

be highly flexible in terms of how it can be used to interact with others. 

 In contrast to these accounts, CP places less emphasis on personal music use; she 

experiences music from a highly interactive social standpoint as a function of her course and 
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extracurricular activities. However, in a more casual context, this social aspect of her 

experience also manifests through physical movement. 

“I think, I don’t know, it’s kind of a thing where people just sort of like a little jig 

every now and again...but like uh a couple of my other friends do it...it’s kind of like 

uh not a running joke but a little pun...So Joe’s probably bopping along Joe would be 

like here. [Gestures at space to one side of the video display]” (CP, p. 5, 33-42) 

In this casual music-mealtime context CP is unaware of the social influence that those around 

her unconsciously exhibit. Her friends’ natural response to music become part of an inside 

joke as their body language playfully mirrors one another. This suggests that music has a 

relation to both strengthening and reflecting social ties within casual settings. 

The final sub-theme is mood. This refers to the specific use of music and/or eating 

behaviour for self-regulation of mood and/or to reflect mood. For example, RS describes 

using music to both invoke specific emotional states within himself and to reflect these states. 

“I think cause I’m like, cause I’ve been revising so much like just trying like 

keep myself motivated and like...energy and stuff um but like normally like I think, I 

think normally I would listen to I guess like this kind of music. I think it’s only if I 

was feeling quite sad or something then I’d like listen to something with like more 

like slower tempo... Like relaxing.” (RS, p. 4, 32-39) 

RS largely refers to using music as a motivational tool. The familiarity of music is pleasing to 

him and he uses it to wind down in the evening and manufacture a positive start to the day, as 

well as manipulate his feelings towards certain activities. He references using music to aid his 

revision efforts, and uses the sonic qualities of different songs to reflect, bolster or alleviate 

negative moods at different times of the day. As a consequence, music-mealtime situations 

arise to alleviate the boredom he associates with the mundane nature of eating. Similarly, 

SOK also references using music for motivational purposes. 
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“I realise when I’m on the bus or travelling I listen to more um rap and louder 

music... Just to kind of like motivate me for the day...I know that sounds strange but 

um when I’m in my room it’s more calm music. Not all the time but most of the time. 

Um yeah, to relax me at the end of the day.” (SOK, p. 5, 20-26) 

SOK refers to using music to invoke specific mood states in a variety of situations. In most 

instances she reports enjoying the sonic characteristics of the music, and uses calm music to 

evoke a relaxation response in herself, often to wind down after a busy day and to reduce her 

stress levels. Again, there is an interaction between her music use, routine and mood since 

such circumstances often arise based on her location at different times of the day (e.g: having 

time to herself in her room). However, she largely frames her music use in terms of achieving 

a certain mood for a specific situation.  

 In comparison, LIM describes using music as an emotional substitute for social 

company when she feels overwhelmed. 

“well in general the music is some kind of company? So um I usually prefer to 

just watch a video or movie or something like that, or talk to someone, but um that 

requires more mental effort so um if I’m if my brain is too overwhelmed, like really 

overwhelmed, I will put music instead. Uh or if I’ll like to think or something like a 

reflective or something um the music some company without as much distraction as 

um a film or a video will do, which is why I use it to study because uh it helps me to 

relax and to kind of feel less like I’m forced to sit there all day studying [both laugh] 

alone in my room for the same time, does not distract me that much.” (LIM, p. 5, 13-

20) 

LIM frames her music use in terms of ameliorating the negative moods associated with the 

stress of her schedule. Here, as in other accounts, music is used to manufacture a positive 

mood state. It is suggested that other activities can also achieve this, but attention is drawn to 

the unique power of music to ease her cognitive processing in comparison to these alternative 
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methods. LIM suggests that music can act as a more comfortable relaxation method in times 

of severe stress than the overly stimulating process of social interaction.  

 In conclusion, socioemotional interaction was a common theme across the dataset. 

Several participants reflected upon the personal nature of their music use, how the presence 

of music played a role in social interactions, and how they used music to manage and/or 

reflect their mood. 

 

Musical Awareness 

This theme captures how the participant chooses to listen to music. The first sub-theme to 

emerge in this area is the listening process; this refers to how the participant discovers and 

familiarises themselves with music. AW describes his listening process in terms of “phases”. 

 “I have a uh [pause] a kind of initial burst of interest in this band or this 

singer...and then it’ll kind of lull and I’ll find something else or something and then 

it’ll get reignited and I’ll just look into it more. You know, it was Big Country is the 

same like kind of, I listen to them and I kind of just went ‘oh yeah they’re ‘good’ I 

listened to a couple of their other albums they’re really good and then like the lull but 

then we when I was in that first phase I bought tickets to go see them live and then we 

went to see them live and then that was it. [Interviewer chuckles] And I just went pff 

and I’m still in the Big Country, well I mean, [Interviewer chuckles] it’s kind of lulled 

a bit now I think... I’m back now in one of their, in one of their kind of familiar stages 

now” (AW, p. 10, 2-14) 

Here, AW notes the cyclical nature of his listening process. Although he still enjoys listening 

to Big Country, his initial enthusiasm towards the band becomes muted over time through a 

process of familiarisation, with increased exposure to their music. It is only through 

redirecting his attention and enthusiasm towards other artists, during an artist-specific “lull” 

phase, that his initial enthusiasm can later re-emerge. A similar trend is described by RS. 
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“Yeah she just released her album and like I like all the songs on it so I feel 

like I listen to it on repeat for like the past 3 or 4 weeks, [both chuckle] like whenever 

I find a good album I’ll like listen to it until like I can’t listen to it anymore...I just like 

I like all those songs and then I like, adjusted to that and then afterwards like 

completely finished... then I’ll find something new but I think I like, I dunno, I think I 

struggle to find something new when I do find something new, I just listen to that like 

non-stop” (RS, p. 3, 11-20) 

RS conceptualises his listening process in terms of adjusting to a new musical stimulus. His 

listening process is partly characterised by the difficulty of finding new music that he enjoys, 

which, in turn, impacts the duration and frequency of his behaviour when listening to that 

music. His initial enjoyment of the music is shown to deplete over time with repetition to the 

point where he can no longer listen to it and, as with AW, musical discovery is defined as an 

ongoing process that fluctuates according to the individual’s music taste.  

 Similarly, LIM also discussed a preference for musical variation over long periods of 

time. 

 “but when I’ve been listening to the same style of music for a while it starts 

getting annoying...Because I guess it all sound the same or something so what I 

usually do is have a few tabs open with different playlists and try to switch from one 

to another, to see if that makes a trick. [Both laugh] Which not always that but for a 

while [laughs] it does.” (LIM p. 3-4, 43-44, 1-3) 

Here, LIM draws attention to the sonic characteristics of music in relation to musical 

similarity. The amount of time that she spends listening to musical playlists affects her 

perception and consequent frustration concerning the lack of variation between different 

songs, although she notes that this is only the case when she has been listening to music for a 

long time period. As with AW, LIM engages with a process of musical discovery, or 

rediscovery, to reinvigorate her enjoyment of the musical experience. 
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The second sub-theme to emerge in this area is listening style. This refers to the level 

of concentration and attention devoted to the music in various situations. For example, in the 

following quote CP reflects upon her listening style as a taught behaviour. 

“I think normally listening-wise a lot of the listening we do would be quite 

active and... actively listening to it as in that is the hobby...but when I’m eating it 

becomes like a passive cause like the eating is the primary task...um which I I wasn’t 

really aware I was doing because as a music student they kind of teach you to be quite 

active with your listening...and then as soon as food comes into it you’re like yeah 

[Interviewer chuckles] I don’t want to listen anymore I’m more interested in my 

burger or whatever”(CP, p. 8, 26-40) 

CP recognises her listening style to be, in part, a product of her identity as a music student 

and reflects upon her conscious awareness of musical stimuli. In her studies attention is 

devoted to the practice of music listening, but in more casual settings her awareness of music 

is relegated to the background, and is only brought back to the foreground via a familiar or 

favoured piece (“if it’s something you recognise you’re like ‘oh I like this song’. You’re kind 

of more aware that you...are listening to it.” CP, p. 7, 16-19). Therefore, her listening style 

during music-mealtime situations becomes a passive, unconscious process due to her new 

focus within the situation. Similarly, RS describes how he uses  “filler music” to accompany 

eating. 

 “I think like all the music that I listen to it’s probably like cause I was eating I 

was like, I didn’t really have any like deep, it wasn’t like any deep meaningful 

like...lyrics or anything it was just like all kind of like, you know when you listen to 

an album there’s like a lot of songs that are just there to like kind of fill the time?...I 

feel like it was kind of like a filler like music then just to be like just the music that 

had, like I don’t have to like concentrate to listen to...And to like enjoy so I could just 

eat and like yeah.” (RS, p. 4-5, 45-46, 1-9) 
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This quote suggests that RS deliberately chooses music which can be relegated to the 

background of his awareness. Music is described as having an almost unconscious effect on 

his mood in relation to music-mealtime situations. He suggests that his enjoyment of such 

situations is derived from the casual, effortless ability to listen to music in conjunction with 

other tasks. In this case, the use of a more passive listening style is implied to be a deliberate 

choice. Similarly, SOK also notes how she often listens to music while doing other tasks. 

“Um to be honest in most occasions when I’m listening to music I do multitask...If 

I’m properly like doing laundry or online shopping like I said um,..cleaning my room. 

Yeah I’m always doing it with something else...I realise that I’m quite good at 

multitasking so yeah I think it’s [Referring to focus] split.” (SOK, p. 4, 16-21, 42-45) 

SOK explains her music use as a background process in the wake of other tasks. In these 

situations, the impact of music on mood is more subtle, as the music is relegated to the 

background in favour of other activities. Music listening becomes a more passive process in 

these circumstances as her attention is split between the variety of practical tasks in the direct 

foreground of her awareness. 

 In conclusion, musical awareness was a common theme in the music-mealtime 

experiences of undergraduate students. Several participants described a clear listening 

process of musical engagement, familiarisation and subsequent disengagement and 

referenced how their conscious awareness of music interacted with their experience of 

mealtime. 

 

Discussion 

 3 prominent themes were found to characterise student experiences of music at 

mealtime: student practicalities, socioemotional interactions and musical awareness. My 

analysis suggests that the routine of everyday student life influences listening and eating 
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behaviours of students, regardless of whether these behaviours are combined to form a music-

mealtime situation. 

 Due to the inevitable interaction between this sense of routine, the student’s social 

life and the student’s mood, music was frequently utilised in socioemotional interactions. 

Music was used for social and personal purposes across the dataset, and several participants 

reflected on the dichotomy between the act of sharing music and listening to music privately. 

In this way, music was used to influence and reflect the emotional experience of the 

individual, a conclusion which is supported by Sloboda’s (1999) suggestion that music can be 

used to regulate and manage mood. 

 Although eating behaviour was used for similar purposes, participants tended to place 

more weight on music use in such situations. This might be a consequence in part of the 

interview structure and approach towards the research topic. However, these findings are 

generally supported by Lamont and Webb (2010), who similarly noted that music listening 

habits were affected by the emotional and personal circumstances of the individual. In the 

present study the co-occurrence of music and eating behaviour manifested as a consequence 

of a positive emotional congruence between the student’s preferred listening habits and their 

perception of the mealtime situation.  

Musical awareness was also an important theme in participant perceptions of the 

music-mealtime experience. Participants described a music listening process that bore a 

significant resemblance to listening habits proposed by the inverted-U model. This somewhat 

simplistic model proposes that music preference varies as a function of arousal (Chmiel & 

Schubert, 2017). An individual is positively aroused by the discovery of new music, as shown 

by AW and RS, but, once this familiarity peaks, preference for the music in question 

decreases (Chmiel & Schubert, 2017). However, within this theory, modern research suggests 

that individuals adopt specific listening habits to cater for their musical preferences. Lamont 

and Webb (2010), for example, would suggest that AW is a squirrel listener; he has an 
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extensive repertoire of musical favourites and is able to return to these familiar songs after 

some time has passed. However, in more general terms, the participants in my sample tended 

to indicate that they altered their music choice as a consequence of saturation over time, in 

accordance with theory in this area (Chmiel & Schubert, 2017; Lamont & Webb, 2010).  

Although the listening process itself appeared to have little influence on experiences 

of mealtime, the individual’s concentration on the music did affect these experiences. 

Participants who did regularly use music in conjunction with eating did so to provide 

themselves with background noise or to improve their perception of the mealtime experience; 

a particular emphasis was made on the unconscious processing of background music. In 

music-mealtime situations, the student did not focus on the music, and this might explain why 

music-mealtime behaviour is not overly common in the undergraduate population. Students 

may be unaware of the music in such situations (Roballey et al, 1985) or may simply choose 

not to play music when they are unable to fully concentrate on and appreciate it. 

  

General Discussion 

The present study found that the occurrence of music-mealtime situations in the 

undergraduate population were sporadic and largely depended upon the individual listening 

habits of the student in question. For those who did listen to music while eating, the music-

mealtime experience was characterised by socioemotional interactions, musical awareness 

and the practicalities of the student lifestyle. 

 The results of the present study help to explain why research investigating the effect 

of specific musical parameters on eating behaviour have obtained such mixed findings (e.g: 

tempo - Caldwell & Hibbert, 2002; Milliman, 1986; Roballey et al, 1985; Stroebele & De 

Castro, 2006). The present study highlights the unique relationship between the individual 

listener and music listening habits, which is largely ignored by the generalised overview that 

quantitative research provides. Quantitative research in of music’s effect on eating behaviour 
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often utilises a student sample (e.g: Stroebele & De Castro, 2006) but fails to take into 

account the wide variety of highly individualised listening (e.g: Lamont & Webb, 2010) and 

eating habits (e.g: Cheng, Olsen, Southerton & Warde, 2007) present in such a population. 

This suggests that the quantitative approach, although useful from a standpoint of examining 

broad trends of behaviour, is inherently reductionist in nature and limited in its application to 

the context of everyday situations as the overview that such studies provide fail to recognise 

the complex variations which differentiate individual responses to musical stimuli 

(Hargreaves & North, 1999). Therefore, the present study contributes to the current body of 

research in this area by providing ethnographic insights into the influence of the situational 

context on listening behaviour, providing further evidence to support how such behaviour can 

interact with other variables such as mood and social influence (North and Hargreaves, 

1996).   

The present study also provides further empirical support for the existence of 

individual differences in how students utilise music. These differences were exhibited both in 

the variation of survey responses and in how individual students framed their listening 

behaviours in the context of the SEBE replay interview, regardless of the fact that these 

individuals were all drawn from the same undergraduate population. The issue of research 

consensus for the effect of various musical parameters on eating behaviour (e.g: tempo - 

Caldwell & Hibbert, 2002; Milliman, 1986; Roballey et al, 1985; Stroebele & De Castro, 

2006) can be explained through this variation. 

However, the findings of the present study may be limited in part by the artificial 

nature of the SEBE methodology. Participants generally indicated an enjoyment of the 

unusual research process, with some expressing a pleasant surprise at the insights that the 

replay interviews and member checks afforded them (see appendix P) but the complexity of 

the SEBE procedure resulted in some inevitable technical difficulties which placed 

constraints on the nature of the video data obtained and, in some cases, the replay interview 
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itself, to the extent where they could almost constitute a separate theme for analysis (see 

appendix O).  

Some practical issues of the primary data collection stage included problems with 

camera positioning, music volume, camera movement and the awareness of others around the 

lead participant. 3 out of 5 participants reflected on experiencing some level of difficulty with 

the recording process. The severity of these issues varied between participants but were 

particularly severe for LIM and CP. Due to the nature of the technical difficulties that CP 

experienced, she did not record using the lanyard and instead captured a third person 

perspective of herself eating, instead of the intended first person perspective. In addition, the 

social nature of CP’s music-mealtime situations meant that she undertook the filming process 

around her friends. For the most part, this was not an issue, but one friend was particularly 

intent on “death staring the camera” for a significant proportion of the video. LIM also 

struggled to fit her phone into the lanyard and, as a consequence of using her phone to record 

the situation, resorted to an alternative method of listening to music, which led to playback 

issues with the music recorded in the situation and further issues in terms of music volume.  

However, the participants were largely able to overcome these issues and most 

reported forgetting the camera after a certain amount of time, as is typical of research 

conducted using SEBE (Lahlou, 2011; Lahlou et al, 2015). In terms of research insights, there 

were also some benefits to the alternative methods they used to overcome such technical 

difficulties. In the case of CP, the altered camera perspective enabled discussion of her 

movement to music during the music-mealtime situation, suggesting that this might be a more 

useful approach for future ethnographic research in the area, and LIM’s frustration and 

persistence in recording helped to emotionally re-immerse her in the music-mealtime context 

during the replay interview. A similar trend was presented in the replay interviews; 

participants often felt self-conscious while watching the video footage, with one participant 
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describing it as a “Matrix-y” situation, but they generally tended to relax and open up as the 

interview continued. 

Nevertheless, the use of mobile phones to record the music-mealtime situation does 

highlight a larger issue within my methodology; the majority of my participants reported 

normally using their phones to play music. This is not surprising given the modern trend 

towards using smartphones for more multi-functional purposes, including the download and 

streaming of music (Frost & Sullivan, 2013). In the case of the present study, the familiar 

technology was more straightforward for the participant to use but using their phone for the 

purposes of video recording meant that the situations being recorded were not necessarily 

reflective of the how participants would typically listen to music in those situations.  

However, the largely successful member checks conducted with participants after 

analysis suggested that, despite the artificial nature of primary data recording, the videos 

were still effective in resituating participants in the music-mealtime context, as they still 

provided a useful stimulus to encourage wider discussions of their music listening and eating 

habits. 

Asides from the aforementioned technical difficulties of study 2, the study 

methodology overall provides a comprehensive account of a largely understudied area. The 

use of a mixed methods approach enabled the study to capture and explore the broad trends of 

music-mealtime behaviour in the undergraduate population, and the finer complexities of 

how these individuals experience and exhibit such behaviour in a manner that a piece of 

qualitative or quantitative research alone would be unable to achieve (Venkatesh, Brown & 

Bala, 2013).  

  The findings of the present study may also have implications for the present 

understanding of student wellbeing. Holbrook and Schindler (1989) suggested that individual 

music preferences peak during a critical period of development in early adolescence or 

adulthood, and that this can be affected by learning and relationship formation. This is of 
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particular relevance to the undergraduate population, since these individuals are situated in 

the stressful, often unfamiliar context of balancing their study commitments alongside social 

commitments in order to satisfy externally defined academic requirements and personally 

defined emotional requirements. Therefore, the role of music in emotional regulation 

(DeNora, 2000) and configuring self-identity (Greasley, Lamont & Sloboda, 2013) may have 

an important influence in this area. The use of music to ameliorate and manage mood, as 

cited by participants in both parts of the present study, may enable individuals in a university 

environment to overcome mental blocks and other difficulties associated with the challenge 

of student living.  

In conclusion, the present study provides a holistic account of how students 

experience music at mealtime. It offers an explanation for the mixed findings of quantitative 

research in the area of music and highlights the importance of utilising qualitative techniques 

in the field to explore the complexities of listening behaviour in the student context. These 

findings may have implications for our understanding of student wellbeing, although further 

study is needed in to fully explore this research avenue.
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Reflection 

The research process for this project was a huge learning curve. It was my first attempt at 

conducting a mixed methods study and using the SEBE technique. The unfamiliarity of the 

approach and the subsequent learning process had both positive and negative influences on 

my data.  

Due to the time constraints of the project and the logistics of managing participant 

cooperation, I conducted my quantitative analysis while carrying out replay interviews with 

participants. Doing my statistical and qualitative analysis at similar times influenced how I 

drew out the codes and links between participants. In addition, my interview questions were 

influenced by the understanding and categorising of my quantitative survey results, and 

revealed my biases in the area as both a student who has experienced music at mealtime, and 

as a researcher. This is particularly apparent in how I interacted with participants in my 

transcripts.  

The first interview I conducted after my pilot was, unsurprisingly, the shortest 

interview out of the 5 that I analysed and contained a lot of closed questions. For this reason, 

it was harder to draw insights from this transcript. However, over time my initial data notes 

grew more detailed, I asked more open questions in interviews, and I adjusted to the technical 

and social process of preparing myself and the participant for the replay interview. Although 

this learning process was inevitable and beneficial to both my research and myself as a 

researcher, it meant that there was a significant difference in quality between my initial 

participant interview (SOK) and my final participant interview (LIM).  

The quality of my interview data may have also been affected by the fact that 

participants were recruited from my peer network. To some extent this was beneficial, as I 

had stronger rapport in interviews with participants that I knew well; however, it reduced the 

objectiveness of my approach to data analysis because I was also able to draw insight from 

what I knew of them as a person outside of purely what the transcripts detailed.  
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Appendices 

 

Appendix A - Survey Script (including study 1 information form, consent form and 

debrief) 

Hazel Meades Final Year Project 
  

  

Start of Block: Project Info, Consent & Demographics 

Q1.1 Study Information     

Study Title: How do we experience music at mealtime?     

  

Invitation  

I would like to invite you to participate in this survey on the relationship between music and 

eating behaviour in the student population. This survey is being carried out as part of the 

coursework for my psychology undergraduate final year project. Please take the time to read 

the following information carefully so you can understand what the research involves and 

whether you would like to take part or not.      

  

What will it involve?  

If you agree to take part in the survey, you will be asked for some information about yourself 

(age, gender) and will be asked a series of questions about your music listening habits and 

eating habits. At the end of the survey you will be asked if you are willing to take part in 

further research for this project and will be given the option to leave your email if so.  Taking 

part in this survey and/or later research is entirely voluntary and you may choose to not take 

part or withdraw from the study without giving a reason (you may exit the browser at any 

time). It is estimated that this study will take 7 minutes to complete.     
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What will happen to my data?  

The study is completely confidential and the data will only be accessed by myself and my 

supervisor. It will not be possible to withdraw your data after you have finished the survey, 

since the results are anonymous unless you have chosen to leave your email address at the 

end. If you have provided your email address and wish to withdraw your data this can be 

achieved by contacting either myself (w4i29@students.keele.ac.uk) or my supervisor 

(a.m.lamont@keele.ac.uk) up to 2 weeks after your completion of the survey. Data collected 

from your participation will be securely stored for up to 5 years as it is hoped that this study 

will be submitted for publication. After this period, all data will be securely disposed of. This 

project has been reviewed and approved by the Student Project Ethics Committee.     

  

What if there is a problem?  

If you have any questions or concerns about this research please contact either myself (Hazel 

Meades: w4i29@students.keele.ac.uk) or my supervisor (Alex Lamont: 

a.m.lamont@keele.ac.uk). 

  

  

Page 

Break 

  

 
  

  

Q1.2 Study Consent 

   Please read the following and, if you agree to all of the statements, please click yes to 

indicate this and proceed to the survey. 
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1.  I have read and understood the study information.  

2.     I have had the opportunity to ask questions.  

3.     I understand that my participation is voluntary and that I am free to withdraw at any 

time.  4.     I agree to take part in this study.  

5.     I agree to allow my data collected to be used for future research publications. 

o Yes  (1) 

o No  (2) 

  

Skip To: End of Survey If Q1.2 = No 

  

Page 

Break 

  

 
  

  

Q1.3 

Demographics 

 

 

The following questions will ask you to provide a few details about yourself. 

  

  

  

Q1.4 
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How old are you? 

________________________________________________________________ 
  

  

  

Q1.5 What gender do you identify as? 

o Male  (1) 

o Female  (2) 

o Other  (3) 

o Prefer not to say  (4) 

  

End of Block: Project Info, Consent & Demographics 
  

Start of Block: Music Listening Habits 

  

Q2.1 

Music Listening & Eating Habits 

   Now you will be asked a series of questions about your day-to-day eating habits and music 

listening habits. Please answer as honestly as you can, your responses will be kept completely 

confidential. 
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Page 

Break 

  

 
  

  

Q2.2 Have you played/do you currently play a musical instrument? 

o Yes  (1) 

o No  (2) 

  

  

Page 

Break 

  

 
  

  

Q2.3 Do you do any musical activities? 

o Yes  (1) 

o No  (2) 
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Page 

Break 

  

 
  

  

Q2.4 What is your preferred method of listening to music (please select as many options as 

apply)? 

▢ Headphones  (1) 

▢ Speakers  (2) 

▢ Earphones  (3) 

▢ Other (please specify)  (4) 

________________________________________________ 

  

  

Page 

Break 
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Q2.5 Approximately how much music did you hear yesterday? 

o 0 mins  (1) 

o Less than 30 mins  (2) 

o 1-2 hours  (3) 

o 3-4 hours  (4) 

o Over 4 hours  (5) 

  

Skip To: End of Block If Q2.5 = 0 mins 

  

  

Q2.6 Did you choose the music? 

o Yes  (1) 

o Sometimes  (2) 

o No  (3) 

  

Skip To: Q2.7 If Q2.6 != No 
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Skip To: Q2.8 If Q2.6 = No 

  

  

Q2.7 Why did you decide to play the music? 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
  

  

Page 

Break 

  

 
  

  

Q2.8 What was the genre(s) of the music? 

▢ Dance/electronica  (1) 

▢ Rock  (2) 

▢ Pop  (3) 
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▢ Folk  (4) 

▢ Classical  (5) 

▢ Jazz  (6) 

▢ Hip hop  (7) 

▢ Country  (8) 

▢ Other (please specify)  (9) 

________________________________________________ 

  

End of Block: Music Listening Habits 
  

Start of Block: Eating Habits & Social Habits 

  

Q3.1 On average, how many times do you cook for yourself in a week? 

o 0 times  (1) 
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o 1-3 times  (2) 

o 4-6 times  (3) 

o 7+ times  (4) 

  

  

Page 

Break 

  

 
  

  

Q3.2 On average, how many times do you order takeaway meals in a week? 

o 0 times  (1) 

o 1-3 times  (2) 

o 4-6 times  (3) 

o 7+ times  (4) 
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Page 

Break 

  

 
  

  

Q3.3 On average, how many times do you go out to eat in a week (excluding takeaway 

meals)? 

o 0 times  (1) 

o 1-3 times  (2) 

o 4-6 times  (3) 

o 7+ times  (4) 

  

  

Page 

Break 

  

 
  

  

Q3.4 On average, how much time do you spend... 
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  0-15 
mins 
(1) 

15-30 
mins 
(2) 

30 
mins-1 
hour (3) 

1-2 
hours 
(4) 

2+ 
hours 
(5) 

N/A 
(6) 

Eating 
breakfast 
(1) 

o   o   o   o   o   o   

Eating 

lunch (2) 
o   o   o   o   o   o   

Eating 

dinner (3) 
o   o   o   o   o   o   

  

  

  

Page 

Break 

  

 
  

  

Q3.5 Where do you most frequently eat breakfast? 

o Restaurant  (1) 

o Pub  (2) 

o Cafe  (3) 
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o On campus  (4) 

o At home  (5) 

o N/A  (6) 

o Other (please specify)  (7) 

________________________________________________ 

  

  

Page 

Break 

  

 
  

  

Q3.6 Where do you most frequently eat lunch? 

o Restaurant  (1) 

o Pub  (2) 

o Cafe  (3) 

o On campus  (4) 
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o At home  (5) 

o N/A  (6) 

o Other (please specify)  (7) 

________________________________________________ 

  

  

Page 

Break 

  

 
  

  

Q3.7 Where do you most frequently eat dinner? 

o Restaurant  (1) 

o Pub  (2) 

o Cafe  (3) 

o On campus  (4) 

o At home  (5) 
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o N/A  (6) 

o Other (please specify)  (7) 

________________________________________________ 

  

  

Page 

Break 

  

 
  

  

Q3.8 How often do you eat alone? 

o Never  (1) 

o Rarely  (2) 

o Sometimes  (3) 

o Often  (4) 

o Always  (5) 
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Page 

Break 

  

 
  

  

Q3.9 How often do you spend time with other people (friends/family) during an eating 

situation? 

o Never  (1) 

o Rarely  (2) 

o Sometimes  (3) 

o Often  (4) 

o Always  (5) 

  

Skip To: End of Block If Q3.9 = Never 

  

Page 

Break 
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Q3.10 On average, how many people (friends, family etc.) do you spend time with during an 

eating situation? 

o 0-2  (1) 

o 3-5  (2) 

o 6-8  (3) 

o 9+  (4) 

  

End of Block: Eating Habits & Social Habits 
  

Start of Block: Music & Eating Habits 

  

Q4.1 

Do you listen to music while... 

  Never 
(1) 

Rarely 
(2) 

Sometimes 
(3) 

Often 
(4) 

Always 
(5) 

Snacking 
(1) o   o   o   o   o   

Eating 

breakfast 

(2) 

o   o   o   o   o   
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Eating 

lunch (3) 
o   o   o   o   o   

Eating 

dinner (4) 
o   o   o   o   o   

  

  

  

  

Q4.2 Are there any other eating situations where you listen to music which have not already 

been mentioned? 

o Yes  (1) 

o No  (2) 

  

Skip To: End of Block If Q4.2 = No 

  

  

Q4.3 How regularly do you listen to music when this eating situation occurs? Please select an 

option for as many situations as you have described. 

  Rarely (1) Sometimes (2) Often (3) Always (4) 

Situation 1 
(1) o   o   o   o   
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Situation 2 

(2) 
o   o   o   o   

Situation 3 

(3) 
o   o   o   o   

Situation 4 

(4) 
o   o   o   o   

Situation 5 

(5) 
o   o   o   o   

Situation 6 

(6) 
o   o   o   o   

  

  

  
Display This Question: 

If Q4.2 = Yes 

  

Q4.4 Please number and describe each eating situation on a separate line in the box below. 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 

________________________________________________________________ 
  

End of Block: Music & Eating Habits 
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Start of Block: Debrief 

  

Q5.1 Thank you for participating!     The purpose of this research was to determine any broad 

trends in eating habits and music listening in the student population.  I will analyse the results 

of this survey and use the data as a basic framework for the second part of my study, which 

will examine specific instances of behaviour in more depth. If you would like to find out 

more about the study or have any further questions please contact myself 

(w4i29@students.keele.ac.uk) or my supervisor (a.m.lamont@keele.ac.uk). 

  

  

  

Q5.2 If you would like to participate in the second part of this study please leave your email 

address below before you end the survey. Please only leave your email if you can see well 

enough to eat and are located near to or able to travel to Keele.  Otherwise, please click 

"Next" to end the survey and submit your data. If you have not left your contact details, by 

doing this you confirm that your responses will be used in the analysis. 

________________________________________________________________ 
  

End of Block: Debrief 
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Appendix B - SPSS output for the effect of meal type on time spent eating 
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 Appendix C – SPSS output for the effect of location on meal type 
  

  



 
 
 

97 
 

Appendix D – SPSS output for the effect of listening frequency rating on meal type 
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Appendix E - Study 2 Instructions for Lead Participant 

Instructions 
Thank you for agreeing to participate in this research. You are reminded that you are free to withdraw 
from this study at any time without giving a reason and will not be penalised for doing so. 
 
You have been asked to record 2 different mealtime situations which involve music. Please do this as 
soon as possible after being given the equipment (a maximum of 2 days will be allowed for this 
stage). 
 
Before starting to record, if you know that you will be in the presence of friends/family etc. during 
recording, please ask them to sign a consent form each to indicate that they are happy to be filmed as 
part of the research. These consent forms will detail how their data will be used and why the recording 
is taking place. The experimenter will provide you with hard copies and electronic copies of the forms 
for this purpose.  
 
If individuals have any questions that you are unsure of how to answer please direct them to either 
myself (w4i29@students.keele.ac.uk) or my supervisor (a.m.lamont@keele.ac.uk). If an individual 
does not sign their consent form, would prefer not to take part or appears uncomfortable during 
recording please stop recording. 
 
Recording: 

1. Set up your mobile phone to record video. 
2. Please put your phone on mute or an equivalent setting so that the recording process is not 

disrupted during filming. 
3. Place your phone in the transparent pocket that you have been provided with and attach it to 

your torso (hang it around your neck and use the clip to fasten it in place). Ideally, the 
positioning should provide an unobstructed first person perspective (from your point of view) 
of what is happening in front of you. 

4. Film the music-mealtime situation from start (e.g: preparing the meal, eating the meal, 
basically whenever the music starts and you’re doing something meal related) to finish 
(finishing the meal). 

 
Please do this for 2 different music-mealtime situations.  
 
After recording: 

1. You are free to review and edit the footage as you see fit after recording. If there is any 
element of the video footage that you would feel uncomfortable showing to or discussing with 
the experimenter then you are free to make the appropriate adjustments. 

2. Please send the final video footage to the experimenter for both music-mealtime situations 
that you have recorded. 

3. The experimenter will review the footage and be in touch to arrange a date, time and location 
for a follow up interview. 

 
If you have any questions please contact either myself (w4i29@students.keele.ac.uk) or my 
supervisor (a.m.lamont@keele.ac.uk). 
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Appendix F - Study 2 Information form 

 Information form 
Study title: How do we experience music at mealtime? 

 
Aims of the Research 
As part of my final year psychology project, I am conducting a mixed methods study on the 
subject of how undergraduate students experience music at mealtimes. 
 
Why have I been invited? 

● You have been invited to take part in this research because you participated in my 
initial research survey and indicated that you would be willing to take part in further 
research. Thank you for responding to the initial survey. In order to participate in the 
second part of the study you must be an undergraduate who is over 18. This 
information sheet outlines what you can expect to happen if you agree to participate 
and how your information will be used.  

● Before you decide whether or not you wish to take part, it is important for you to 
understand why this research is being done and what it will involve. Please take time 
to read this information sheet carefully and discuss it with friends and relatives if you 
wish. Please feel free to ask as many questions as you like before you decide 
whether to take part. 

 
Do I have to take part? 

● You are free to decide whether you wish to take part or not. If you do decide to take 
part I will be in touch to arrange a convenient time to meet. I will also email you some 
instructions as to what the second part of the study will involve. When we meet you 
will have the opportunity to ask questions about the project. 

● If you do decide to take part you can still change your mind at any point during the 
study. You are free to withdraw from this study at any point before I begin data 
analysis on the interview transcript. If you do decide to withdraw I will delete all 
recordings and the written transcript of your interview, as well as any notes that refer 
to it. You can withdraw from the study by contacting either myself 
(w4i29@students.keele.ac.uk) or my supervisor Alex Lamont 
(a.m.lamont@keele.ac.uk). 

 
What will happen if I take part? 

1. I will arrange a time to meet with you to provide equipment (a lanyard or transparent 
case big enough to hold your mobile phone and a clip to secure it in place), fully 
explain the study and answer any questions. Should you still be willing to participate, 
I will also provide a copy of the technical instructions via email. 

2. You will be asked to place your mobile phone in a transparent pocket to video record 
2 mealtime situations in which music occurs. You will be provided with consent forms 
for those who may surround you while recording. If you notice that anyone feels 
uncomfortable during the recording, please stop recording and, if an individual does 
not sign a consent form, then please do not record the mealtime situation. After you 
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have recorded 2 music-mealtime situations you are free to edit the footage as you 
please before sending it to the researcher. Please do this as soon as possible after 
receiving the equipment (2 days maximum). 

3. I shall look over the footage, cut it down into smaller sections and arrange a follow up 
interview with you. This interview will be filmed for the purposes of my records. In the 
interview we shall look through the footage together and reflect upon your awareness 
and experiences of music at mealtime. The interview will be quite informal, although 
there will be a few general questions to guide the conversation. Please allow at least 
45 minutes for the interview so that there is time for you to ask any questions and talk 
for as long as you would like.  

4. The interview will be transcribed for analysis. I will send you a copy of the transcript 
and, if there are any sections you would prefer that I didn’t use, please let me know. I 
will make a note to delete them. I am also able to disguise the names, places and 
details that you refer to, if you so wish. However, if there are lots of sections to 
remove it might make the interview too confusing to follow. In this situation I would 
not be able to include your data in my study. During the early stages of analysis I will 
contact you again briefly to double check that my interpretation of your experiences is 
correct. 

 
What are the benefits (if any) of taking part? 
There are no material benefits for taking part in this study but, should you take part, you will 
be contributing to meaningful research. 
 
What are the risks (if any) of taking part? 
There is minimal risk involved in this study. 
 
Who will have access to information about me? 

● Only myself and my supervisor will have access to your data. 
● Due to the confines of current legislation over matters of privacy, confidentiality, data 

protection and human rights, offers of confidentiality may sometimes be overridden 
by law. For example in circumstances whereby I am concerned over any actual or 
potential harm to yourself or others I must pass this information to the relevant 
authorities. 

● Participant identifying data will be necessary to match participants to recordings but 
all recorded data will be kept confidential through the use of pseudonyms.  

● Data will be kept securely in a locked filing cabinet for up to 5 years as it is hoped 
that this study will be submitted for publication. Until that time data will be stored 
securely on a password protected laptop. The original video recordings will be 
deleted after the interview. 

 
What if there is a problem? 
If you have a concern about any aspect of this study, or experience any technical difficulties, 
please contact either myself (w4i29@students.keele.ac.uk) or my supervisor Alex Lamont 
(a.m.lamont@keele.ac.uk). 
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Appendix G - Interview Guide and Initial Video Notes 

Interview Guide 
 
Before the interview: 

● Look at footage 
● Cut down footage if necessary 
● Make a note of interesting bits to follow up on during the interview 

 
Prelims 

● Say hello/be friendly etc. 
● Remind them of what’s going to happen next (how long it should take, the 

anonymity/confidentiality of data) and that they’re free to drop out at any time.  
 
Questions: 

● How did everything go? 
○ Prompts: How was recording? Were there any technical problems/issues? 

What did the people who you were recording think (if others were present)? 
Generally check how much the act of data collection might have distorted the 
data. 

● How did you come to be listening to that music? 
○ Prompts: Why did you choose that song/piece? Did the music serve any 

particular purpose? How did it relate to the meal/social situation?  
● What does that music mean to you? 

○ Prompts: Was it important that you chose that piece/song? If so/if not, why? 
Do you think it had any effect on those around you (if others were present)?  

● Why did you respond in [video based observation e.g: moving to music] this way?  
○ Can you explain to me why you did that?  

 

AS video data initial notes (pilot): 
• Discussion of work/friends 
• Candles 
• What meal is it? 
• How routine is it for her to watch music videos while eating leftovers or is that purely 

to get data that meets my requirements? 
• Music used as background accompaniment? 
• Did the location affect your music choice? 

 
CP video data initial notes: 

• Initially the people around her are quite distracted by the filming 
• Music used as background accompaniment? 
• Related to musical activity/ambience? 
• Movement to music in a dinner setting. Is it genuine or because of the camera? 
• Smile/laughs slightly at 2:57 in video 4:26. 
• Obviously quite a lot is happening outside of the eating situation in video 4:26, can 

you tell me a bit more about that? 
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• Video 3:35 - dancing, creepy staring (stops at around 2:09) 
• Video 0:42 - not much to really note about this one. Could potentially exclude it from 

the interview. 
• Video 2:13 - opens with her telling him to stop it so still a bit of staring. 

 
SOK video data initial notes: 

• How is she listening to the music (1:29)? Computer? Phone? 
• Music to accompany activities.  
• Multitasking - eating, listening to music, doing stuff on her computer/phone (e.g: 

2:56). How typical is this behaviour? 
• How would she describe the eating environment? It looks quite cosy to me. What 

effect does that have on music choice? Does it have any effect? 
• Video 3:06 is interesting because the food isn’t visible. The focus is placed on the 

activity of online shopping rather than eating or the music. Ask about what her focus 
was on in this situation. 

 
RS video data initial notes: 

• Video 9:13 - preparing weetabix. Rap/hip-hop in the background. Music came on 
before eating. Browsing online while eating. Is the music coming from the speakers 
or the tablet?  

• Video 16:31 - starts with the same music/artist as before? Eating in bedroom. Playing 
a game on the tablet. Fiddling with technology during the meal. A little bit of fumbling 
with the recording device. Quite a long section towards the end where he’s paused in 
eating but is still listening to music (10:42-end). 

• Video 13:14 - gadgets (laptop, tablet) are present again. Where is he in the house 
(and is that significant)? 

• In all 3 videos technology seems to play an important part in the mealtime routine. 
• What is his focus on in the different music-mealtime situations? 

 
AW video data initial notes: 

• Listening to music on TV.  
• What’s the music from?  
• What meal is this?  
• How typical is this music listening situation?  
• Presence of someone else in the video but they’re mutually ignoring each other.  
• What is their focus on? 
• Watching Netflix on laptop while eating toast. Influence of TV soundtrack on 

eating/mood? 
• Finishes eating pretty quickly in both cases. 
• How does the home environment affect behaviour?  

 
LIM video data initial notes: 

• Video 17:45 - Faffing with camera until about 1:30. Can probably cut out the non-
music parts and other aspects such as fiddling with the camera. 

• Video 16:53  
o Again, can cut out the camera faff and non-music sections.  
o What is she doing with the toilet roll? 
o At 8:06 (this times are from the clipped version AKA video 2) she starts the 

music but then it stops and she only begins again at 8:50. Then it stops again 
around 9:00 and starts and stops another time. The music generally stops 
and starts quite a bit. Why is that? This could be due to my laptop playback 
being a little dodgy on the technical front but I think it is also partly down to 
the nature of the video itself.  

• Where is this happening? 
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• What is she listening to the music on? 
• What meal is this (what is she eating)? 
• How would she describe this environment? 
• Why is she eating in this environment? 
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Appendix H - Study 2 Lead Participant Consent Form 

 
 

Consent form 
Study title: How do we experience music at mealtime? 
Contact details of researcher: Hazel Meades - w4i29@students.keele.ac.uk 
         Alex Lamont - a.m.lamont@keele.ac.uk 
 
Please initial next to the statement if you agree 
 

1. I confirm that I have read and understood the information sheet for this study and 
have had the opportunity to ask questions. 

 
2. I understand that my participation is voluntary and that I am free to withdraw at any 

time prior to data analysis. 
 

3. I agree to take part in this study. 
 

4. I agree to allow the dataset collected to be used for future research projects. 
 
 

Consent: Quotes 
As above, please initial next to the statement if you agree 
 

1. I agree for my quotes to be used in any report and dissemination. 
 

2. I do not agree for my quotes to be used in any report and dissemination 
 
 
 
 
 
Name of participant: 
      
Date:  
   
Signature:  
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Appendix I - Filming Consent Form 

  

 

Information/Consent form 
Study title: How do we experience music at mealtime? 

 
Aims of the Research 
As part of my final year psychology project, I am conducting a mixed methods study on the 
subject of how undergraduate students experience music at mealtimes.  
 
What will happen? 

● I have asked the lead participant to film 2 different music-mealtime situations, using 
their mobile phone in combination with equipment that I have provided. As you will be 
in proximity to the lead participant, I would like to ask for your consent to be captured 
on film.  

● This information sheet outlines what you can expect to happen if you consent to this 
and how your information will be used. Please feel free to ask as many questions as 
you like before you decide whether to take part. 

 
Do I have to take part? 

● You are free to decide whether you consent to be filmed or not. If you do consent, 
then please provide your name, signature and date at the bottom of this form. You 
can still change your mind at any point during filming without giving a reason and will 
not be penalised for doing so. 

● You can withdraw your consent by telling the lead participant that you do not wish to 
be recorded.  

● If you do decide to withdraw your consent, the participant will stop recording and the 
relevant recordings will be deleted.  

 
How will my data be used? 

● I will conduct an interview with the lead participant which will use the video footage 
as reference to the music-mealtime situation. The transcript of the interview will be 
analysed but the video footage itself will not. The original video recordings will be 
deleted after the interview. 

● Only myself and my supervisor will have access to your data. 
● Identifying data will be necessary to match participants to recordings but all recorded 

data will be kept confidential through the use of pseudonyms in the final report.  
● Due to the confines of current legislation over matters of privacy, confidentiality, data 

protection and human rights, offers of confidentiality may sometimes be overridden 
by law. For example in circumstances whereby I am concerned over any actual or 
potential harm to yourself or others I must pass this information to the relevant 
authorities. 



 
 
 

106 
 

 
What if there is a problem? 
If you have a concern about any aspect of this study please contact either myself 
(w4i29@students.keele.ac.uk) or my supervisor (a.m.lamont@keele.ac.uk). 

 
Consent form 

 
Please initial next to the statement if you agree 
 

1. I confirm that I have read and understood the information sheet for this study and 
have had the opportunity to ask questions. 

 
2. I understand that my participation is voluntary and that I am free to withdraw at any 

during filming. 
 

3. I agree to take part in this study. 
 
 
Name of participant: 
      
Date:  
   
Signature:   
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Appendix J – Project Plan for Ethical Approval 
Project Plan 

 
Please read the Guidance Document in the SPEC Space on the KLE before attempting the Project Plan. 
 
Submissions will be rejected if any formatting employed below (except space allocated to answers) is 
changed, if the two A4 pages limit is exceeded, or any section below is not completed. 
 
Please complete the top row in the table below and tick the appropriate 2rd row box to identify your 
degree course. 
 

Student: Hazel Meades Supervisor: Alexandra Lamont Date: 
1/11/17 

BSc 
Psychology:  ✓ 
Final Year 
Project 

BSc Psychology-
Major: Mini-Project 

MSc Psychology: 
Dissertation 

MSc Psychology:  
Research 
Apprenticeship 

MSc 
Counselling 

 
Please ensure your responses below DO NOT appear in BOLD like the section titles. 
 

1) Provisional project title: 
How do we experience music at meal time? 
 

2) Study aim: 
To explore the use of music during meal times in conjunction with other factors that might lead to or 
affect its presence.  
 

3) Who will participate in the research and exactly how will they be contacted and recruited?  Please be 
sure to give appropriate account if you are recruiting child participants (see Q4C on Ethics Checklist and 
in the Ethics Submission Guidance) 
I will access undergraduate participants through Facebook and the societies that I am part of. For study 1 
I will circulate a questionnaire through these channels to determine eating/music habits. At the end of 
the questionnaire I will ask if the participant would be willing to take part in further research (study 2) 
and ask them to leave their email if so. 
 

4) Describe the methodological approach to be applied and also outline any stimuli and apparatus, or 
other materials (e.g., neuropsychological tests, questionnaires, interview schedules) to be used: 
Study 1: An online questionnaire will be completed using Qualtrics to determine music/eating habits. 
Current research in this area examines the effect of music on eating behaviour instead of why we eat 
while listening to music. This questionnaire will inform my understanding of the topic on a broader level 
(Roopa & Rani, 2017). 
Study 2: I will use Subjective Evidence-Based Ethnography (SEBE) to look at specific instances of music in 
conjunction with eating behaviour. SEBE is a method traditionally used in the area of occupational 
psychology to examine the daily unconscious processes of participants (Lahlou, Bellu & Boesen-Marian, 
2015). The participant is asked to wear a pair of glasses that contain miniature cameras (subcams), which 
will record their daily experiences (here, meal times). Once the data has been collected and the 
participant has edited it as they see fit, the footage is returned to the researcher, who will clip the 
recordings into manageable chunks to go through at a later date. I will go through the footage with the 
participant in a replay interview (RIW) whereby the participant is asked to explain their thought 
processes in detail. The RIW will be filmed for later analysis. SEBE is well suited to the nature of my study 
since previous research in the area has tended to show that participants are unaware of music when they 
are eating (Roballey et al, 1985; Spence, 2012; Spence & Shankar, 2010). Confronting the participant with 
footage of the meal resituates them in that context and allows them to accurately elaborate on thought 
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processes that they wouldn’t normally register. A final meeting will be arranged with the participant post-
analysis to check the validity of my conclusions. 
 

5) Account of the research design: 
I will conduct a mixed methods study in order to obtain a more complete view of the phenomenon of 
eating and behaviour in conjunction with music (Venkatesh, Brown & Bala, 2013). I will collect my initial 
data through a questionnaire (study 1) and collect further data through qualitative analysis via the SEBE 
technique (study 2). 
 

6) Account of the research procedure: 
In study 1 I will circulate a questionnaire about eating/music habits and use it to select my participants 
for study 2. I will use SEBE to carry out study 2. For study 2 I will aim to meet with participants individually 
to get informed consent, emphasise their right to withdraw without giving a reason and explain the 
procedure (I will provide a copy of the instructions alongside my contact details in case of technical 
issues, further questions or wanting to withdraw from the study. Participants will have the right to 
withdraw their data up to 2 weeks after I have finished the study. Participants who only took part in the 
questionnaire will also be given 2 weeks to withdraw their data if they so wish). The participant will wear 
the glasses at meal times (the number of meals they record and the length of time participants will have 
the glasses for will be dependent on the questionnaire results and the pilot study) and will be encouraged 
to edit the footage should they feel uncomfortable about sharing it with me. I will reconvene with the 
participant to go through the footage in a RIW. Afterwards I will code and analyse the data and arrange a 
further meeting with the participant to clarify my conclusions (depending on participant availability this 
could be done through online communication if necessary).  
 

7) Data analytic techniques to be applied.  (NB. Full specification also is required in Poster presentation): 
For study 1 I will analyse the descriptive statistics to provide a general overview of behaviours and 
patterns. For study 2 I will use thematic analysis on the RIW interview transcripts, following the steps 
outlined in Braun and Clarke (2006). 
 

8) What sample size will be required to provide your study with sufficient power to make participant 
involvement worthwhile?  Please provide an account of your analysis of study power and the number 
of participants required. 
I will aim to get 200 participants for study 1 and 5-8 participants for study 2. The participant number for 
study 2 is based on the fact that previous SEBE studies have taken advantage of relatively small sample 
sizes in order to look at the data in more detail (Lahlou, 2011; Le Bellu, 2016). 
 

9) Data management plan 
If any data that can identify any participants is collected, then it is necessary for the collection and storage 

of this data to comply fully with the Data Protection Act (DPA).  How full compliance with the DPA will 
be accomplished must be specified fully and unambiguously in this section.  To minimize the risk of 
breaching the DPA, it is usual for an anonymized copy of data to be created and used for data 
analysis.  If this is done, then the need to obtain identifying information at the outset should be 
considered.  Data collected that does not identify participants (i.e., anonymously collected data) does 
not need to comply with the DPA. 
 

Please specify: 
 i] If participant identifying data is collected, then how will full compliance with the DPA be 

accomplished? 
 N.B. A full account of why participant identifying data is collected is required, as is a full account of how 

the participant identifying data will be handled and stored securely.  Also required is an explicit 
statement of how long this data will be retained and when this participant identifying data will be 
destroyed. 

 ii] Will data be collected anonymously?  If so, please explain exactly how will this be done, and 
describe the data  security to be applied to the use and storage of this anonymous data. 
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Participant identifying data will be necessary to match participants to recordings. I will tell participants 
that I am completing my final year psychology project, explain the technical/research procedure to them 
and emphasise the measures taken to ensure confidentiality (I will use pseudonyms in the written report 
and provide multiple consent forms for the participant to pass on to the people around them during meal 
times who will be recorded. The recordings will not be used as data and only the RIW transcript data will 
be analysed). I will emphasise during the initial meeting that the participant is completely in control of 
what is recorded, that they are free to edit the recording before the RIW and, should they feel that the 
act of wearing the glasses makes someone around them uncomfortable, they are free to stop recording. 
Data will be kept securely in a locked filing cabinet for up to 5 years as it is hoped that this study will be 
submitted for publication. Until then the data will be stored on a password-protected laptop. The original 
recordings on the glasses will be wiped to avoid storage issues. Only myself and my supervisor will have 
access to the data. 
 

10) Research causing participant distress will not be approved.  However, research that may result in only 
low levels of upset that can be addressed adequately by providing contact information for specific 
advisory or counselling services may be acceptable.  Please state if your considered expectation of the 
maximum level of upset likely to be caused by your research can be addressed adequately by providing 
contact information for specific advisory or counselling services, then please list the full contact details 
for the specific advisory or counselling services to be provided in the study debrief.  (N.B. Please 
provide a short list of highly pertinent organisations/services.) 
 

 If ,after due consideration, you do not expect any upset to be caused by your research, then please tick 
the Not Applicable (N/A) box below. 
 

 N/A ✓ 
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Appendix K – Phase 1 of Thematic Analysis 

Phase 1: 
• Data familiarisation partly through transcribing and checking punctuation/wording of 

transcripts. 
• Then printed off and read the transcripts again. 
• Notes on the method: “weird”, “making me laugh to remember”, “bizarre” but it 

definitely resituated them in the context, technical issues, issue of not having music 
on phone (except for SOK), reaction of people around them (JL, AW’s brother), RS 
and CP forgot about the camera, what meals did they record? 

• Initial ideas: 
o Schedule constraints - affects nature of music listening and eating (CP), in the 

moment, what they do affects what they listen to (AW) 
o Music's relationship to work - background when studying, studying music, 

“maximise my efficiency” 
o Social aspect - music to isolate you in the moment, avoiding people (RS, 

AW), “I just want it for me”, “personal”, “annoyed if I get interrupted” ties in 
with LIM’s reactions to stopping and starting music 

o Familiarity (CP) - good or bad? Different reactions to music exposure falls in 
line with the inverted U curve. AW’s “lull”, unfamiliar music better for AW 
studying LIM's changing playlists, “until I can't listen to it anymore” (RS) 

o Choice of music 
o Control 
o Background - didn't have to be music at mealtime for all pps, “filler like music” 

(RS), more about the importance of having something there to fill the silence 
(AW, RS), RS couldn't focus on revising with music there too 

o Active vs passive listening (CP), music affects awareness (LIM) 
o Emotional regulation - LIM, to ameliorate mood (AW), to get up and going 

(RS), “keep myself motivated” (RS), reflect mood (RS, LIM), avoiding 
boredom during meals (RS), “calmed me down” (SOK), “the mood changes” 
(SOK), “motivate me for the day” (SOK) 

o Technology to enable listening - LIM’s phone is more practical, AW’s 
speaker/vinyl/headphones, LIM and YouTube, RS iPad 

o It's not music at mealtime; it's music. 
o Environment - uni Vs home 
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Appendix L – Phase 2 of Thematic Analysis 

• Phase 2 
o Technology of music listening interacts with data collection recording process 
o Seasons 
o Personal 
o Importance/perception of time 
o Personal Vs Social use 
o I read through the transcripts again, this time making initial coding notes on 

them in pencil. I also made a note of a few potential themes that seemed to 
crop up between transcripts (see above phase 1 bullet points for phase 2) 

o   
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Appendix M - Phase 3 of Thematic Analysis 

• Phase 3 
o I went through the table columns and formulated a mindmap as I went. I 

disregarded the codes on technology and reactions to the video as something 
to put in the methodology rather than the results themselves. 

o I deleted the convenience column and merged the data with relevant other 
columns.  

o Merged awareness column with technology column. 
o Removed eating column because it was really vague. 
o Changed background column to focus. 
o Went through each row and condensed codes where necessary. 
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Appendix N - Phase 4 of Thematic Analysis 

• Phase 4  
o Focus became concentration as a sub-theme of the music listening process. 
o Mood became a sub-theme of music listening because it seemed a bit too 

broad on its own. 
o I copied it into another table and colour coded it into themes. 
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Appendix O – Phase 5 of Thematic Analysis 

o I went back over the transcripts highlighting according to theme and added 
extra annotations in pen. 

o Combined environment and time to make practicalities theme 
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Appendix P – Member Checks 

RS 
Hi, hope all is going well with work and that you're not too stressed! I'm in the final stages of 
analysis for my project and just wanted to check if my interpretations of your music/eating 
behaviour are correct. 
 
The main difference between your music-mealtime behaviour at home compared to 
university is the social nature of it; spending time with family is important at home in contrast 
to your university social experience. Other than this, your music-mealtime behaviour is 
largely unchanged by location: you prefer to eat privately in your room. You recognise the 
need for both social and personal music use and recognise that music is highly flexible in 
how it can be used to interact with others. Music can be used to foster social relationships 
but it can also be used to cut yourself off from others, creating a bubble of privacy. You tend 
to use music as a motivational tool to reflect, bolster or alleviate negative moods at different 
times of the day. You listen to music during mealtimes to to alleviate the boredom you 
associate with the mundane nature of eating. You enjoy familiar music and use it to wind 
down in the evening and create a positive start to the day. Your listening process is partly 
characterised by the difficulty of finding new music that you enjoy. This impacts the duration 
and frequency of listening to that music. You describe your listening process in terms of 
musical adjustment: your initial enjoyment of a specific song will depletes over time with 
repetition to the point where you can no longer listen to it. Musical discovery is an ongoing 
process that fluctuates according to your taste. In music-mealtime situations you deliberately 
choose music that can be relegated to the background of your awareness. Music has an 
almost unconscious effect on your mood and the consequent enjoyment of the music-
mealtime situation is derived from the casual, effortless ability to listen to music in 
conjunction with other tasks. Your passive listening style in these situations is a deliberate 
choice. 
 
Please let me know if this interpretation is right and if I should make any adjustments to it. I 
want my analysis to be valid and that means making sure that I’m accurately reflecting your 
experience! 
 
Response: Yeah I think your interpretation is spot on  
 
AW 
Hi, hope all is going well and that you're not too stressed! I'm in the final stages of analysis 
for my project and just wanted to check if my interpretations of your music/eating behaviour 
are correct. 
 
In my analysis I’ve noted that you prefer to watch TV shows while eating because it provides 
a form of background noise and can be alternatively justified as a more enjoyable, 
purposeful activity that allows you to take a break from your studies. Your studies place 
constraints on and shape your eating behaviour. At university your meals are reduced in 
both frequency and size but are healthier compared to meals at home. This is a 
consequence of convenience and practicality; at home you are not solely responsible for 
producing your meals, but at university you must devise meals to fit around your academic 
schedule, and produce them in a way that matches your energy levels outside of your 
course. Silence can also contribute to a calm eating atmosphere but this is only acceptable 
in certain circumstances within your routine, such as in the morning or after the completion 
of prior work. Your primary reason for not listening to music during mealtimes is because 
mealtimes are perceived as social situations. Personal music time is unique to the individual 
and important to you. Your frustration with musical interruption stems from the temporal 
nature of music; music consequently requires a certain level of attention and emotional 
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devotion in comparison to other art forms (another reason why you watch things while eating 
instead of listening to music). Your listening process is somewhat cyclical. Your initial 
enthusiasm towards a band becomes muted over time through a process of familiarisation 
and it is only through redirecting your attention/enthusiasm towards another band during an 
artist-specific lull phase, that your initial enthusiasm for the old familiars can reemerge. 
 
Please let me know if this interpretation is right and if I should make any adjustments to it. I 
want my analysis to be valid and that means making sure that I’m accurately reflecting your 
experience! 
 
Response: Hey, yes I would say that's accurate! And also really cool to see my listening 
habits analysed like that! 
 
CP 
Hi, hope all is going well with work and that you're not too stressed! I'm in the final stages of 
analysis for my project and just wanted to check if my interpretations of your music/eating 
behaviour are correct.  
 
In my analysis I've noted that your routine has a direct impact on your eating behaviour. The 
speed/health of your meals are often affected by the time and options available to you in the 
moment and are often constrained by your academic schedule. This led to the formation of 
music-mealtime situations as a consequence, where the act of eating alongside a musical 
ensemble can provide a moment of brief respite from the act of music-making itself. You also 
use music to both reflect and strengthen social ties within casual settings, and your listening 
style is in part a product of your identity as a music student. During more casual settings 
your musical awareness and listening often becomes a more passive, unconscious process 
because of your new focus in the situation. 
  
Please let me know if this interpretation is right and if I should make any adjustments to it. I 
want my analysis to be valid and that means making sure that I’m accurately reflecting your 
experience! 
 
Response: Hello! Yeah, I feel like that's a pretty accurate description. I hope you're project 
is going okay xoxo 
 
LIM 
Hi, hope all is going well with work and that you're not too stressed! I'm in the final stages of 
analysis for my project and just wanted to check if my interpretations of your music/eating 
behaviour are correct. 
  
In my analysis I’ve noted that your eating behaviour is directly affected by your academic 
schedule. You chose to eat a specific meal to manage your emotions in the wake of a 
stressful academic timetable and this behaviour also served as a more practical method to 
prevent procrastination later in the day. Your eating schedule is spontaneous and shaped 
around your academic activity, but your music listening behaviour is constant and largely 
unaffected. The physical space and comfort of your environment is an important aspect of 
how and where you eat; at home you listen to music more often on the radio for example, 
and you prefer not to eat at a desk at home and at university. A natural view while eating, 
occasionally accompanied by music, also calms you in times of academic/personal stress 
but you generally prefer to use silence in such situations as it’s a relaxing contrast to the 
your usual busy breakfast routine. You use music to improve negative moods associated 
with the stress of your schedule and to create more positive mood states. You believe that 
other activities can also achieve this but music has a more unique impact on your emotional 
processing; you often prefer music to overly stimulating social interaction during times of 
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severe stress. The amount of time that you spend listening to music affects your perception 
and consequent frustration between a lack of variation between songs but this is only the 
case when you've been listening to music for a long time period. You engage with a process 
of musical discovery, or rediscovery to reignite your enjoyment of the musical listening 
experience. 
 
Please let me know if this interpretation is right and if I should make any adjustments to it. I 
want my analysis to be valid and that means making sure that I’m accurately reflecting your 
experience! 
 
Response: the main inacuracy is that i dont usually eat in silent, although ive tried a few 
times. I said it is better for being in the present moment and more aware of what youre 
eating and how youre feeling and everything, but I usually eat  with a video or movie or 
talking to someone 
 
SOK 
Hi, hope all is going well with work and that you're not too stressed! I'm in the final stages of 
analysis for my project and just wanted to check if my interpretations of your music/eating 
behaviour are correct. 
 
You use music to invoke specific mood states in a variety of situations. You enjoy the sonic 
characteristics of music and use calm music to relax yourself, to wind down after a busy day 
and to reduce your stress levels. Your music use interacts with your mood and routine, since 
how the nature of your music listening often depends on your location at different times of 
the day, but you mostly frame your music use in terms of achieving a certain mood for a 
specific situation. You also use music alongside doing other tasks. In these situations the 
impact of music on mood is more subtle, as the music is relegated to your mental 
background in favour of other activities. Music listening becomes a more passive process in 
these circumstances as your attention is split between the variety of practical tasks in the 
direct foreground of your awareness. 
 
Please let me know if this interpretation is right and if I should make any adjustments to it. I 
want my analysis to be valid and that means making sure that I’m accurately reflecting your 
experience! 
 
No response received before project deadline. 


